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The policy of the University of Hawaii is to provide equity of opportunity

in higher education, both in its educational mission and as an_employer. .
The Universify is committed to complying with all state and federal statutes,
rules and regulations which prohibit discrimination in its. policies and - )

practices and which require affirmative action, including but not Timited -
to Title VI and Title VII of the Civil Rights Act-of 1964; Section 503 and

Section 504 of the Rehabilitation Act of 1973; Section 402 of the Vietnam:
Era Veterans Readjustment Act 'of 1974, as amended; Title IX of the 1972 ..
Education Amendments; the Equal Pay Act of 1963; Executive Order 1]246; as -

amended;-and, the Age Discrimination Act of 1975. <
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'PREFACE

This ACTIVITY:GUIDE is aééiﬁﬁéartérsaﬁhiéméht,fhé EGO Sourcebook
~ which was developéd in 1978 by a team of teachers in the central

school- district of the Hawaii State Department of Education. The
materialssin that sourcebook addressed the significant issues of

sex equity in vocational programs. .In addition, numerous strate-
gies and activities were included to reduce the prevailing sex

role stereotypes and biases in the schools.

Sifce that publication; varjbus studies and projects on sex equity

have been completed in this state as well-as _across the nation.
These have all contributed to building a vast storehouse of knowl-
edge and to further ifsuring that students will, ir actuality, have
access to vocational education programs based on their informed =
choices. To incorporate these new resources in this GUIDE; we worked
as a’ study team during the Summer of 1982. From the wealth of avail-

able materials; we selecteqvgnd'adapted-on1y'those activities which.

we thought-would be of relevance and interest to students in.Hawaii's

schools: - 3 5 T
_We have enjoyed working as a team to compile these materials. Our
" wish is that you will enjoy using the contents to reduce sexism in
the schools. o e, content ! |
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Anthony Calabrese | Larry Hagmann . .
Farrington High Schoo! Olomana Youth Center b

~

Sharon Freitas. _ . . Janice Shimokawa . .
Nanakuli High & Inter. School McKinley High School - )
o , . Lo : ! \
R g
" Berlyn €. Nishimura _ o
- pffice of the State Director
- for Vocational Education
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L. . Wewould Tike to especially thank: _

S U YIRGINIA, NG, our graphics consultant and
S artist whose calligraphy .and sketches are '

found throughout this GUIDEBOOK;
< DOROTHY 1GAWA, our capable assistant who

was reésponsible for numerous details and

typing the final copy; :and IR

s A1l the advocates for sex equity through-

out this state and across the country,

S . particularty: the many, teachers, counse-
e o lors, and administrators_in Hawaii's
' schools and-community colleges who have
worked to ensuré.sex equity in all educa-
~ tional programs; and the mapy authors.
of thé variety of materials now.available
for use in the classroom. ® Without their '
commitment-to advancing equity and.to _
. disseminating published materialg, this
- ~ GUIDE would not-have materialized.
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ﬂHATlﬁS THIS GUIDE7
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This" Act1v1ty Gu1de is a compilation of short. act1v1t1es that w111 raise .

the awareness of students. about b1as-free exploration and se1ect1on 6f

;/_jobsland careers. - ‘ : _ el

"‘_eff1ce of the State D1rector for Vocat1ona1 Education

N ) , ; . .
N ' . - . o . . . -

WHO §HOULb USE THIS'GUIEE?."

- L
]

TEACHERS of a11 ‘grade 1eve1s and subaect areas who want to raise

, the awareness of the1r students about sex equ1ty in vocat1ona1
issues: . . .

. TEAEHERS who want the1r students to be:able to ehoose ca T |

according:to the1r 1ntérests and abilities.
» TEACHERS who;want to infuse sex equity into the1r c1assroom cur-
rieu1umt o ‘ ‘

education who are looking for awareness activities on those top1cs..,7
- ® Lo

l
.l

~T

wmﬁ DG YOU NEED™3I0 ki\iow' T'o USE- THE GBIBE? R

You need 'to have a genera] know]edge of the 1ssues of sex equ1§y, ‘stéreo-

typing, and ‘bias-free vocational education. If you feel you need infor- -

mation to supplement your current knowledge;- the first section of, this

,Act1v1tnyu1de,conta1ns a- glessary of -terms, some self- assessments and. -
background 1nformat1on on stereotyp1ng which will be he]pfu].

?or more 1nformat1on, exce]]ent resources are ava11ab1e on' 1oan from the (

! These- qnclude curr1cu1um mater1a1s, reports on research resu]ts, f11ms, and

"v1deotapes cover1ng a range of sex equity concerns

x‘ " \ * ' “ .:Q L 3

-

3
|
e

I

¢ LEADERS of .groups and WorkShOPS on_sex equ1ty, _vocational or career

Ix
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. 1wasted human' potential and loss of wag

" do and Wﬁat they.are good ‘at.

e s . . -
- [ - - o

e,

HOW SHOULD. YOU USE THIS GUIDE? | -

— o " a -

s  Select activities you think your students or workshop participants -
will unde-stand and ehjéygAéhdudd them . . .-

. singly
sequentially

grouped .

once a iveek g

every day ] 7 ,
In order ‘to really-begin to change attitudes; jt i$_important to -
continue to address the issues of equity consistently over a period

In dfder for attitudes to change, students need to .~

s

learn new information e ' -

have a chance to question and resist that.new information
begih‘tﬁggéfUté:gﬂﬁ stereotypes with new evidence of equity, -

o

~A0n1y ey attitudes have begun to change wilt behavior change:
3 o T .
1658 acg\]ities-wills;artﬁtheproeess of changing attitudes that
are stereotyped. e - = i

1
1

e suppiement and expand these aQtﬁﬁ{tiés by -

\% continuing discussions about jssues raiséd in the activities
on the days following: thosejlessons’ ' ' S

presenting films and books that address the issues of equity
~ (the Office of the State Divector for Vocational’ Education
- """has resources you cahrborrow) , , i

-~

v
- .

The Cost of séx bias in vocational education is tremendous.:in terms of
Wa e® and personal satisfaction. -,
Students who select jobs on the basis 6f sex role stereotypes 1imit .,
their, choices. Equitablé vocational education_encourages students to
explore all job options to discover for themselves:what they like to -

4

t - C .
e

S

*This overview was déveioped by Lisa Hunter, Executive Director, Educational

Equity Center for the Pacific, Far West Laboratory for Educational Research

and Development. - . . IEUENE M
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GUIDELINEsfE@R;EEEEGTIVEtY TEACHING ABOUT SEX STEREOTYPING - .

s

« ‘EXAMINE IH£4MQBEL,Y6U PRGVIDE FOR STUDENTS. . _
_ - _ N ~
’. .* Are you satisfied with:the model- you. prerent to your sgydents7 Is that mbdels

free of sexs stereotyped behav1ors9- - - Lo

i’IDENTIEXAXOURASIUDENIS AWARENESS OF- SEX STEREOTYPING AND IHElRAROLEAEXEECIATIGNS;
- Use the activities in th1s Guide to, assess the students' awareness ‘Of sex.

stereotypes and to understand the1r expectationsg: . it

¢ TEACH FOR ATTITUDES AS WELL AS KNOWLEDGE A_‘iéﬁ;gLS 34515; . ' -
Vocational education also aims to develop attitudes wh1ch are 1mportant for

employment, such as pride in work and sense of: respons1b111ty These att1tudes

\
'

are closely related to the students' _feelings about themseTves "Teaching about: :

sex stereotyp1ng,d1rect1y,enab1es students to understandith“1r fee11ngs about :

‘themselves, others and work. ,
. INIEGRATE THE CONCEPTS OF SEX.STEREOTYPING AND_ROLE EXPECTATIONS WITH'REGULA&
. COURSE -CONTENT. . . ] o 3'~f T 'I- .

. Vocat1ona1 educat1on pr0v1des 7flog]ga1 context for deve10p1ng a pérsoﬁaiw' ot
- understanding of sex-role_ “stereotyping. Activities in this area should bBe igl

-

integrated. With appropriate course topics to enhance students ' Jnterest in i
and understand1ng of how sex- ro]e stereotyp1ng can limit career‘and*fam11y N :
asp1rat1ons B : T

— N R

_AN UNDERSTANDING OF STEREOTYPING AS THE BASlngﬂRAINEREASLNé EXPANDED
ROLE EXPECTATIONS

. Students must understand the adverse effects of séx role stéredtyp1hg and sex
" bias on their 1ives.. In so doing, they will be able to make occupat1ona1

.cho1ces wh1ch are su1ted to the1r needs and interest. = AR

"o CREATE 'A.NON-THREATENING CLASSROOM CLIMATE THAT ENCOURAGES STUDENTS T
SEX-STEREQTYPED ASSUMPTIONS, ATTITUDES AND EXPECTATIONS. = +

Studentsggaiintudes and‘fee11ngs about sex stereotyplngf'

- as:.right or wrong. Feelings and attitudesare a result of’ 1nd1vrdua1 experienées

- Which give them personal validity. If a student, who expresses ‘the ides that

all girls should plan to have a career, is told ‘he is 'right,' othérs who may.

have different feelings and 1deas on _the _topic can interpret this as meaning’

their ideas and fee11ngs are 'wrong.' If a student Who-expresses the, att1tude

* that a woman's place is.in the .home 1§ told he is 'wrong,' he may c1ose the .
: door *to further discussion and °xp]on:atwn .of the topic. ' .

+ FOCUS ON HUMAN LIBERATION RAIHERAIHANAtiBERATIGN OF ONE SEXI o h'?“:f:; ;
It s essential to deve]op an understanding among students ¢hat sex-roTe .,;7

steseotyping is’ a cultural phenomenpn that-restricts the ht nan patential of
‘both sexes:.: The teacher's -challenge is to, provide balance fand estab11sh the

- topic as a, human problem rather than that of one sex:= " jf
 DETERMINE STUDENISAAREAEIlONSeIﬁ THE TOPIC DURING AND AT THE END OF- IHEHIOEIE*
Do they reae@k sex stereotyp1ng as’ the norm for work and family: activities? e

Are they able to identify subtle forms of sex stereotyping- and bias? Do they _

perceive more occupat1ona1 and family opt1ons than they d1d at the. start of .
the course? T _ a
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Gt of Sex Bias 1A Sehooss
‘T he ﬁepar’tﬂCard

| QBJECTIVE' | o R .
| TO BECOME AWARE “OF HOW SEX BIAS ARFECTS GIRLS AND BOYS: IN SCHOOL o -

. A4 - . - . - ! . e T :
-+ U @IRES . ... BOYS , ¥
~ W _ g . _— _ : - ., T '*"-7,7 _; N ‘.

- ~ 4 B 5

, — ACADEMIC — =

] G1'15 s;ggtout ahead of boys1n,speak- e Boys are more likely to be sco]ded and
ing, reading; and counting. In _the reprimanded in classrooms;-even when
early grades; their academic perfor- . the observed conduct and behavior of.
m@ngg is equa1 to boys. in math and.© * boys and girls ‘do not differ: A]so,w
science: However, as they progress " . boys are more 1ikely to be referred to
" through-schgol; their achievement test \ -school authorities- for disci phnary
LA et L =
7/ scores show. s1gn1f1cant decline. The  \ -action than are g1r1s N o
scores of boys; on the. other hand, con- _\e Boys are far more 1ikely to be ident -
tinue to:.rise and eventually reach and - Boys are far more 11ke1y7;97bg71g§n§1_\
surpass those ofttheir female tounter- . f}gg a:,engnmt1nrgog$aé%n§ngag&s;2;t;17
parts; part1cu1ar1y 1n’the areas of . reta;'datwn gp ’ _
— 'math and SCIence : , e R
. * Not only are beys 1dent1f1ed as hav1ng
O f .
iga;;g;gf;egf gg%zégé%g%2€§;g§§1’gfrgg o _1?arn1ngand reading - disabilitiesy they-.
frequently recefve becter. srades . iici s be gl:;':';es,;z:!zi; a:ﬁdmz::ﬁ
s‘choolﬁ Thismay be one of the rewards Te 1 >
they get for being more quiet and doc- ess likely to comp]ete h1gh schoo1
ile in the classroom. However, this
“may be ‘at’the cost of 1ndependence and . _
self- re11ance . N K L s
% Girls.are more likely to be”1nv1s1b1e _— s e .
members of classrooms. - They - receive =~ -~ -’ : . L . P
fewer ‘academic contacts, less praise; o = - o L
fewer complex Vgngﬁabstractnquest1ons, o ;j : . . - -
- and less instructionon: how to do thihgs . v - L &
for themse]ves - ) K . ) . T
.. 61r1s who are .gifted in mathemet1cs | . 2 e 1
. . : T

are far less 1likely to be identified - LT
than are gifted boys. :Those: ‘girls who _ =-- = ‘

_are identified as*gifted, are far less . v _ .
‘1ikely- to participate in ‘special or- R IR 754 S .
accelerated math classes to ceve]op\ e . N '
this special talent. .- . B Source:.~This entire Se@tlgn,Qﬂ tb% .
_ T ‘ ; effects of sex bias on boys and g1r1s
.. G1r1swhgsgffer from]earn1ng disabil= .- has7been excerpted From:

ities are also less Tikely to be :iden-+

tified or to participate—in-special Sadker, Myra P, and David M., Sex’

_education programs than are learning= EantY“Ha“ﬂbOOR for Schools: (New York,
: d]sab]ed.boys. S - = N, V*' Longman, Inc: ,‘1982) pages 1-5. -
. A~ . B - . E | -‘:., | ‘v o ; -4‘*— - _”:;":— ; . 7‘. 5 : ——-

o e e e » . .
.1. : S S




" GIRLS f;ﬁ

o

[though women achieve better grades
ian men, they are less likely to be-
ieve that they can do college work..
1 fact, of the brightest high_school
~aduates who do not go.on to college,
) to 90 percent are women.

sarned helplessness éxists when fail- -

re is perceived as insurmountable.

irls are -more likely than boys to ex-
ibit this pattern.

ure “inter such as
>ility, rather than to external_fac-
ars,

it this patte They attribute
1ilure to internal factors,
such as 1luck or effort. Girls

no exhibit Tearned hé]b]éSShéSS avoid
ailure . situations--they stop trying.

asearch indicates that teacher inter-
ction patterns may contribute to the
earned helplessness exhibited - by fe-
ale, students.

y high school’, young women demonstrate
decline 1in career commitment. This

ecline is related to their feeling

hat boys disapprove of a woman using

er intelligence? . v
ests reveal that the majority of fe-

ale and male college students report

hat the characteristics traditionally
ssociated with masculinity are more -
aluable and more-socially desirable

han those characteristics associated
e T Lz Loy o
n athletics,; females also suffer from

ex bias: For example; women's athle-

jc budgets in the nation's colleges

re equal to_approximately 18 percent
f the men's budgets.

PSYCHOLOGICAL AND PHYSICAL

- be cl ;
When asked; most males identify females: .-

also affects boys physically:

Society socializes boys into an active,
independent, and aggressive role, But
such behavior is incongruentwith school

norms and rituals that stress quiet
behavior and <docility. This results
in apattern of rolesccnflict for boys;
particularly during the elementary
years. A '

Hyperactivity is estimated to be nine

times more prevalemt\in boys than-in
girls. B ,

identifiedas having emotional prablems,

and statistiés indicate

suicide.rate: ‘
Boys . are talght stereotyped behaviors

a higher male

garlier and more harshly than girls;

there is -a 20 percent greater proba- .

bility that such stereotyped behavior
will stay with them for 1ife:

Conforming to the male sex role stereo-.
type takes a psychological toll.

who score high on sex-appropriate be-

havior tests also score highest on ©

anxiety tests.

Males-are less likely than females to?
ose friends with one another. :

as their closest friends.

Thé strain and anxiety associated with °

conforming to "the male séi,StéFéﬁtigéﬁﬂk

ca Ma'lgg

are more likely to succumb.to serious

disease and to be victims of accidents

or violence.

The average life expect-

‘ancy of men is eight years shorter

“than of women:

/

Boys are more likely to be -

Boys..

Cy
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When elementary school- g1r1s are’ asked

t? describe what they want to do when
they grow up, they are able to 1dent1fy

anlya limited number of career options,

/and even these fit stereotypic patterns.

/The ma30r1ty1dent1ﬁy0n1y two careers,;

teaching and rursing: Boys, on the
other hand; are able to_identify many

more potential. occupations.
The majority of girls enter:college

without completing four .years ‘of high
.school mathematics. This lack of pre-

" paration in math Serves as a "critical

* from many science,

math, and technolo-

g1ca11y related careers.

The preparat1or and counseling girls
.receive in school contribute to the
economic penalties that they encounter
in the workplace. Although over 90
percent of the girls in_our classrooms
will work 1in the paid labor force for
all or part of their lives, the fol-

Towing statistics reveal t of

f11ter,".1nh1o1t1ngor~prevent1ng girls

the cost of

" the bias that they encounter:

More than a third of families headed
by women live be]ow the poverty - level:

A woman with a co]]ege degree w1]1
typically earn. less than a male who 1is

a:hrgh—sehoe4—dropout

59 cents.
male worker

M1nor1ty women earn even less, averag-
~ingonly 50 percent of the wages earned

by white males.

Women are 79 percent of a11 c1er1ca1
workers; but only 5 percent of all
craft workers. ( .

Women must work nine days to earn what
men get paid for five ‘days of work.

In contrast to the popu]ar belief that
things are.  getting better -for female
workers; Since 1954 the gap_ between
the wages earned by men and women has

not gotten smaller: A

Anm30r1ty(3fwomenwork not ™ fUr “extra"”

cash;but because of economicT necessity.
Near]y ‘two-thirds of. all women in°the
labor forcé are s1ng]e,~ widowed;
divorced, or separated or are marr1ed

‘to spouses earn1ng less than $10,000
- a year

)

/ — CAREERS AND FAMILY

RELATIONSHIPS

Teachers and counse]ors adv1se boys to

enter sexstereotypedcareers and limit
their potential in occupations Tlike
kindergarten teacher; nurse; or secre-
. tary.

Many boys bu11d career expectatwns

that are h1gher than their abilities.
Th1s resu]ts-ﬂn,later comprom1se dis-

taught to
tions; as men theymay find it difficult
or 1mposs1b1e to show: fee11ngs towards
the1r family and fr1ends

_Boys are act1ve1y d1SCOUraged frgm

playing with. dol1s (except those that
play sports or wage war). Few schools
provide programs that encourage boys*®
to learnabout the skills of parenting.

Many men, through absence and apathy,
becofie not S0 filch parents as "trans=
parents.”" In fact, the typical father
spends only 12m1nutesa day interacting

w1th his ch11dren
Mehi and worien differ in their beliefs

of the important aspects of a father's

role. Men emphasize ‘the need for .the

prov1de solutions to family prob]ems
Women; on_ the other hand, stress .the

need for fathers to assist

assist 1in caring
for children and responding to. the
emotional needs of the family. These
differing perceptions of fatherhood

~lead to family Strain and anxiety.

hide or suppress. the1r emo-

©




THE CHANGING REPORT CARD
We sat sSlemnly in our seats as the roll was called. It seemed as though
“the day's lessons would never end: For some of us; the walk:-home after
school was long and lonely as we explored pgtential alibis and excuses.

The reaf™impact of."Report Card Day" was yet to he-felt.

If you have ever experienced being on the receiving end of:a poor

report card;, then you may recall that mixture of fear and remorse as you:
explained your unsatisfactory grades to your parents. Your litany of
excuses seemed weak in the face of the.school's official evaluation. -

Perhaps the only effective weapon in your arsenal was the promise to mend
your ways, to do better next time. : ‘

That same response can also be offered in terms of this report card

on the cost of sex bias: _As grim as_these statistics and research findings
are, they are not etched in stone. There will be.other report cards,

other opportunities to create an educational system that is more equitable
in its treatment of both girls and boys. Change is not only possible: It
is already taking place. Consider the following: '

« Formerly studies indicated that as children progressed through
school; their opinion of boys became higher and their opinion

 of girls became lower, .Recent research indicates that girls
now ascribe a more positive value to their own sex: This more

. positive self-image may reflect society's greater sensitivity
to sexism and a more positive perception of the role of women.
e One-third of the women participating in a réééﬁi_ggfjég;iﬁaiéatéd

a preference for a nontraditional, androgynous parenting role:
In the report card’, we reported that women's athletic budgets-

; in 1978-79 were only 18 percent of.meén's budgets. But seen in .

was only 2 percent: Moreover, the number of fefgales participating
in athletics has increased 570 percent between 1970 and 1980:

s In 1958, the labor force participation rate of women stood at

33 percent; by 1980 it had reached 50 percent. Although most

. perspective, a positive trend is apparent. In 1974, this figure _

worien are still overrepresented in low-paying jobs; barriers
are fallifg as some women are entering higher level positions
previously held only by men: - . i - :

These new findings are encouraging; but many barriers still exist. For

example, as far back as 1946, studies documented the extensive sex bias in
textbooks. Women.were frequently omitted, and when included, were portrayed
-in stereotypic roles. In response to these studies and to the voices of.

criticism, the publishing companies issued guidelines designed to help
authors and editors avoid sexist portrayals. But recent analysis of school
textbooks has disclosed that the number of male-centered stories has increased - "
rather that decreased: Minority females remain almost nonexistent: -tanguage

is not so blatantly masculine, few women are pictured wearing aprons; but

schoolbooks are still telling stories in which few wg@en’findfa place:
%

e ' :7:15. BN




thangefsejddﬁ,ééﬁéé easy or fast: There are few quick and dirty tricks:

that will break down barriers that have existed. for centuries. Identifying
-the problem is only the first step: In fmany ways, it is the easiest step to

take. The real challenge-and opportunity belong to teachers.

When teachers become aware of the nature and costs of sexbias in schools,

they can make an important difference in_the 1lives of their students. Teachers
cah change the report card or even make it obsolete. They can make sex equity

* become a reality for children in our_schools. Then tomorrow's children; boys

and girls, need not suffer from the limiting impact of sex-role stereotyping——
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SELF ASSESSMENT ‘1S THERE A DOUBLE STANDARD IN YOUR CL’ASSR’OOM?‘ Ce

Use the list. o} items below to rate yourself awid ref?r to. zt as often R

appropriate; as a checklist and a reminder. Most zmportantZJ, think about
your responsés e.g. how do you really feel abbut this.and why; are there

v

other behavzor)patterns which indicate that your thznkzng may be stereotyped. -

1.

Do you calL attention to your students sex by calling them "boys and 'g’1__r1s-;i
“ladies and gentlemen"? : .

Do you 1mp1y that males are. fiore s1gn1f1cant/than fema]esfby using the ma]e

pronoun gener1ca11y (e.q. "Each student must comp]ete h1s ass1gnment by
next week." ; o :

Do you. ask boys to do heavy work and perform executive duties, wh11e g1r1s

do light work and secretarial chores (e.q. boys move furniture, g1r1s

- distribute papers)?

4;

1"0;‘
11.

12.

13.

4.

Reference: Grant,; Anne; Venture Beyond Stereotypesgg!4AAWOrkb66kLioEATéacﬁersﬂ

Do _you react negat1ve1y to boys who wear Jewe1ry or 1ong hair, or-to g1r1s

' who wear slacks or dungarees? . _ o .

Do you p1an different activities or d1fferent adaptat1ons of the same
act1v1ty for girls-and for boys? -

Does your classroom have’ any sex- separate areas, 11sts or bu11etin board -
Sect1ons7 , S

Do you ever arrange students by sex? "

a In separate g1r1s and boys' Tines?

b: In classroom seating?_

c. For class photographs?. S o
d. For’ class activities, by pairing or grouping girls and boys separately? =
e _ . L

.f.‘

g

I

o

At cafeteria tables or -in auditoriums?

For spelling bees or other competitions?

:; For sports act1v1t1es? Cheer]ead1ng?

s your reg1strat1on file or roll book arranged by sex?

Do you .tend to direct verbal and artistic quest1ons to girls, mathemat1ca1
and scientific quest1ons to boys? i : i

°

‘Do you expect g1r1s to be neater than boys7

and str1ct1y?

T e

Do you ever ass1gn d]fferent co]ors to the sexes, as in your file cards, S

hallway passes; craft_material$; or graduation robes? Do you tend to provide

. darker;:"stronger" colors for boys; and 11ghter "prettier" colors for girls? |

Do you tend to recommend d1fferent extracurr1cu1ar act}v1t1e5-for g1r[s" .

L]

Do you ever. prescr1be special behavior for e1ther sex; as in saying; "Boys .

shouldn't -hit_ g1r1s," or "Ladies before gent]émen"?

Concerned About Sex- ro1e Stereotyplng, 1979, P 27*
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'DIRECTIONS:
Briefly " dzscuss sex. bzas, ﬁﬁeffbiiowihg comments and examples
may help: - . : o .

Sex1sm is a form of preJudlce - It means preJudglng ‘and

. stereotyplng a person on ‘the basis of gender 1nstead of -

seeing that person as an individual. Just-as a racist

person judges someone Om the basis of race, a*sex1st

~person labels an ifdividual according to. his or her sex:.

Such persons assume that by knowing one's gender, you T

‘automaticatly know something about that person's. abilities;

11mita§16ns 1nterests or" personaiity :

‘Orlglnaiiy, Sexism referred to- the attitudes and practices

against women; today,,sex1sm refers to men as well. Here
are seme common examples 1

 —--;FORMING SEPARATE LINES FOR BOYS:AND: GIRLS
--- "ASKING BOYS TO CARRY HEAVY BOOKS

,i,jé—— USING PHRASES SUCH AS CUTE, SWEET GIRLS OR
"TOUGH, STRONG Bevs

- SAYING SHE GAN STUDY AS WELL AS A BOY CAN

—-== BELIEVING IN A DOUBLE STANDARD _
. =—— USING "HE" WHEN THE REFERENT CAN AtSO BE A FEMALE

. The, best way .to .remove: sex bias is through knowxng the

) difference between fact aﬁd myth e -

"To heZp students deveZop skzZZs in identifying instandes of sex

~bias and sex dzscrzmznatzon in the classroom, read each of the
examples on the nexf page carefuilly and discuss whether or not
sex bias t& present and what steps can posszbe be taken to

'eszznate zt

n

Suggested aZternate actzvzty

The teacher is to behave in a sex biased
manner for approximately 10 minutes in
order-to have the student experience 8ex
bias. The.examples in this sex bias in

. the classroom may be used as a starting.
point.  The. teacher should have fun with -
this roZe playing activity. A cZass C

dzscusszon shouZd foZZow




'iﬁEN?jFYINé”sEx BIAS IN'THE CLASSR66M3keoNTip) S k,

7. want‘a]] _boys_ up front where I can see them This class is not for
goef1ng off.' We are go1ng to work hard." . o

éfvv"Cou1d I have a boy Bring these textbooks t0~thé.
- . front off1ce?" ' I - A ‘
3. "In th1s c1ass, we will review the 11fe of the caveman and,f o ger
d1scuss man's. d1scovery of f1re and h1s deve1opment of too]s
4.

"Soe111ng bee t1meI Boys to the. r1ght girls to the 1eft This
B w111 be an exciting contest:" -

. "we w111 be us1ng the drill press today Both boys and g1r1s will have an /
-equal chance to work on it, but I do not want any girls, go1ng near the
mach1ne unt11 I have demonstrated how it operates "o .

R

6. "The resu]ts of the standard1zed math achievement test -are very encourag1ng

‘We may even . have .some future women mathemat1c1ans in th1s c1ass'"

°

7\\\“Today in-gym class we are d01ng some basic exerc1ses, start1ng with pushups

Everybody on the f]oor I want the boys to.show the girls how to do a real

pushop "'**>a\§ .

B \ ol
“8. “As part of.our-. 'future\eareers program we will be 11stening to" four: soeage rs
' tomorrow morning:  Mr. Jacobsw111 discuss the carpentry trade; Mr. Ph1111p3*

- the field of mEd1ca1 ‘technology; Dr: LRoberts, the role of_the physician in .

“today's medicine; and Mr Morgan, the prob]ems;of thegsma]],:1ndependent )

bus1nessman n

“

9. fn"Now class; ‘1 know some of you are upset about your grades but you %ﬁj]*do
better next test, I'ii sure. Sally -- no need to _worry, you. are a natural.
Great JOb' But Bob, really, you w111 just have to study; you ‘cannot 1earn -
" by osmos1s you know'“' .

~

-
¢

P . - : ! a

— T SR AT

o v 7 |
Referenceé: 'ﬁiiéy;'Susan;.A,EéiiASﬁaizﬁhsEaﬁa1.eﬁaheé;‘iééog-bp. 13-14.




THE HOME EC HA*SSLE
AND THE GARPENTRY CAPER

t

DIRECTIONS: “?;- -"'_ “‘;,_> A .'-73w?-'.'f;'-” s

Distribute "The Home Ec HassZe" and the . "Carpentry Caper' on the

Z - e e e e - - e e -

following pages. After students have fznzshed reading each brief-
1]

story,-conduct a cZass discussion.
a. Telk Aiudentb that Ih&é stony demonstrates one way. that Aéhbbfl
exent pressune on students to conform o sex nole AIeneoigpeA

1n what othen ways can schools cneate ox xetnﬁonce sex nole "
Azeneotypeé9 ‘ o _ e : :

b. What are some. o Ihe negative conzequenceé oﬁ sex nole AIeneotprng9 |

c. What can schools do o encounage ztu&enta to auo&d sex nqle‘
' Aieneoiypdhg9 , , :

d. RQUL@UtULth the cZaAA how the chanagtg@@ in the otoky 5ee£ and : ';jF S
. behave. Then ask students to nank-onden each of the '
charactens, §rom the one they admite most Lo the one. they adminre -

Least; Aak selected students Lo shane thein rank onde&é and io .
' QXpZaLn the. haixonate 5on thein . 1atxnga S

i ‘ N

[ T

‘Reference: Sadker Déﬁid i n: ”Lﬂnltgﬁ Instruct1ona1 Aet1v1t1es'
anAMale RoleAStereotprng,,1977 p 14 RN
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" worth_upsetting’ the coach and the te

- and

" team morale «and _calls_the.boys .1
- "IJdm running a football team, not a: sewing circle. . Now\why don't you
" drop the.home ec course before this happy homemaker thi%@
‘hand.* When the school principal hears of the.issue; she
to the boys that they have.a right to ‘take home ec and ‘she will
- that right. . S coso N,

Bert, Alan, and Alika are each members of the high school ‘football

“team._ ‘They are also practical boys who think that it is important to - ..

be self-sufficient and. know how to také care of themselves.: They want

té learn about cooking, sewing, ‘and child care;. so_they consider enroll--
ing 'in.the school's: home economics. course. They also think home ec may

give -them training. for a variety. of future careers. -
T They take their schedules of selected courses to the guidance coun- -
selor. who déés'ﬁbt,réact]favqrgblyitoﬁyheir ;agjﬁg,hbmé,écbhbmics,w7"Why
do you want to bother with home ec? You'll probably get married and

have all the cooking and sewing taken care of for you." Despite the

‘guidance counselor's remarks, the boys enroll in the home economics class:

They expect to take some kidding, but they are surprised:at the intensity

"+ of the reaction. One of their football teammates Craig leads a group of

students irr continually.teasing and badgering them. Craig starts a fad

the boys thel "sewing circle.”

of "happy -homemaker" jokes, pins aprens on the boys' uniforms, and calls

Bert's girifriend, Lori has always.enjoyed:the prestige of going out.

-

er.1iking. - She doesn't want to-be associated Wwith the butt of a: joke,

”“Wifﬁ a star football player. This new turn.of events is not at all to
h

she says that if Bert doesn't quit home ec; she's going to quit him..

" The football coach ‘is upset by all the problems that this home .-

. gconomics._course:is_causing, He- feels. that..it:is responsible for low._

n for_a conference. "Look;" he says,

y_homé . gets out of -
gars vl o makes "it clear:
support

N °

N N

**** emaker hass o, decides it's not .
am,iand drops. the course: Alan con- __.

74;7Bert isfsﬁ6$k‘uﬁ by:thé[happy;ﬁéﬁéﬁéké?LﬁéE%lé;

cludes :that he really wants to take home economics. - He decides to ignore

‘the teasingiaﬁa.Stay,ih*tﬁégtlassw“;Alikaais,sojéﬁéiy,abéﬂt the pressure :

‘ g being put on-hjm that he'quits the—football, team and joins a group of

liberation:® -~ : i

prede
' .- -
. ' f
N .

* high school students.who are forming a'ﬁéw club for men's and women's:




" with one of t

" Sandy, L
~'popular femal
- is important

>

eilani and Tina are each memb

ers of the high school's most

g;sggjglrg]Ub;TaThéyﬂéké,a]Somprggtjgal;gjflé who think it
‘ to be self-sufficient and know how.to take care-ofsthem-__ . .
seives. They want to be able to make repairs around the housé-and build
simple furniture; so they considered enrolling.4n the school's Woods

course: They dlso think that Woods.may ex

- useful in a number- of future careers.

They také'fhé?f'ééﬁé601§s_éf’Séiéctéd

selor who does not react fayorably to thei

so.many thing

s to-take tha

" are important

. youi want to bother with Woods? You'll pro

pose them to tools and skills

-

courses to the guidance.coun=

v taking Woods.  “"There are.

for you," he says. "Why-do .-
bably 'get married and have_

all the repairs taken care of for you." . Despite the guidance counselor's

remarks; the
kidding, buta

of their fell

girls enroll in the Woods cla

ss.. They expect to take some .~

they are surprised by the intensity of the reaction: One.

ow social club members; Jenni

other club membeérs in continually teasing

starts a. fad

©  Sandy's

is not at all

to quit. her. -

The soci

cotirse: is cau

of "hard hat" jokes, puts nai

boyfriend; Tony; has always e

he most popular girls in scho

fer, leads several of the_
and hassling. them: Jennifer

1s and screws in.their Jockers .

and on their desks, and calls the girls the "construction.crew."
- . - - N . . [ \ . A

njoyed the prestige of ‘going
ol.. This new turn of. events.

“to, his 1iking: He doesn't want to_.be associated with-the . .

butt of a joke; and he says that if Sandy

al ‘club advisor is upset by a
sing. She calls. together the

doesn't quit Woods, he's going

11 the problems that this Woods .
3 girls: to stop the friction . .

among the members. "Look," she says, “I'm advising a social club, not a

construction

hard hat thing gets out of hand." When the school principal hears of the
- jissue, she makes it clear to the girls tha )
+ -and ‘she will

crew. Now; why don't you dro

support that right.> .

" Sandy .is.shook up by the construction

not worth upsetting the advisor and ¢

Leilani concl

ignore the teasing and stay in the class.

pressure being put on

p the Woods class before this

t_they have a right to take Woods

crew hassle ‘and. decides it's .

Tub members so she drops the course.

udes that she really wants—to take Woods. She decides to

" Tina'is. so angrysabout the

her that she guits the social club and\juins a

group of high school students who are forming a new.club for men's and
w 3 on . . : . o : , . e ! . .,

+beration.

.8
.
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- The Qase of Pab

DIRECTIONS :

Discuss the case with the class. L -

"The Case of Pat" . .
_— o Y ,, .
Pat is just graduating from high scheol:. Five foot
nine, trim and athletic, Pat has excelled in track,

e " winning several intra-mural competitions. Pat is also

~

-

 DISCUSSION QUESTIONS:

—to work as an apprentice electrician instead.

a .school leader, vice-president of the senior class, and .
extremely popular with both male and ¥emale students. -

With not too much effort, Pat has managed to graduate
tenth’ in a class of 200. To the surprise of both friends

- and family, Pat has decided not to go on to college, but

PN .
. o

How do you feel about Pat's decision?

Did you consider Pat to be a male or a female? Why?

- If Pat had been a male (female) would you. havg: responded
differently? . | e T

Do you think college is desirable.far all males with “he

ability to complete g college curriculum? For all femdles?

[y

o s

Reference: Stebbins, L. eb al; Sex Fairness in Career Guidance, 1975, pp. 56-57.

o @ .
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whﬁﬁs

DIRECTIGNS

Unscramble the following. woids in the left hand coZumn to sex faﬁr

corm and 1

- szxi8t ter

-

v

'BISCUSSI”N

4

. * How do sex1st termsger+q+ﬂa%e?

abels. Words in the
ms.

1., SUNRSEBPO

2. ELERSNOPASS

3. RIFE GETHRIF

4. COLIPE ﬁgICéOF'
/5. GLIHFT NEDATANTT
6. PACHIRONERS

7. LAMI RARICER
8. HAMEMOREK
. 9. FRUSEE CLECOLORT.
10. FRADTSPROSEN

S

QUESTIONS.

/

T A WORQ:

‘-vl_.e

PLE.HT‘]

right hana coZumn are .the related

\

of this?

Appen

',Réféféhcé:

d1ces

Is 1t 1mportant to use. sex fair terms?

o

Is lanQUage chang1ng to ref]ect changes in soc1ety.

 (busboy)
(salesgirt]
(Fiveman)

(poticenan)
(stewardess)
:(ehazrman)
(mazZman)
(housemcﬂe)

“(rubbishian).

(draftsnian) ’-‘.
;,. ~._'.;1"'\—
L o

S

- Note: ‘For add1t1ona1 background -on 1engua9e usage, refer to ﬁiiﬁéféé in

Sh1mokawa, Janice, McKinley H1gh Schoolf 1982 L

-

-16-

-

What are examples _ ,/ .

/

0o
L

the |

/ =
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%o HAT'S IN A WORD - ANSWER KEY . T .

| . ;. B ‘; ’ . . : ) : R 7 ‘. ‘. 7 - 7777 K . . E‘.é’
o <. , _ Lo S - & o
KEY: . " Busperson -~ - e s . el S

'/ salesperson . oy
i 7' Fire Fighter . . . - L L
« . " .police officer = . . - A A

[ SO v < . . . i s )
. a i < S -
X t o

- Flight Attendent =+ T+ T

"Eﬁ"””””"”~fj*& ' o : e : :
; atrperson : f . » ) Wt
Mzl Carrier . : T L —
| ~Homemaker S A R
b hd N “ - B - 7-:‘ : . ) l - = ‘_‘.'
' Refuse Collector : PG TN
. Draftsperson L _ B A A
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DIRECTIONS:

Read aloud the 12 statements

vote '"yes'" or "uo" on whether the statement is bia

Try to reach class consensus:

°

-

BOYS ARE BETTER@MECHANICS THAN GIRLS g -

1
2
3. GIRLS ARE BETTER STUDENTS THAN BOYS. - |
4
5

5. STUDENTS SHOULD OBEY SCHOOL RULES
6. HOME ECGQNOMICS IS-FOR GIRES
7

i v

10. WOMEN MAKE BETTER NURSES. ,
i1. WOMEN MAKE BETTER TEACHERS THAN MEN DO
12. SCIENCE 1S TOO COMPLICATED FOR GIRLS.

I3

Reference: TABS, Aids fof Ending Sexism in School,

b

As each is read,

GIRLS AND BOYS LIKE MANY OF THE SAME ACTIVITIES

BOYS ALWAYS HAVE MORE SEtF—CONTROL THAN GIRLS

o

Vol.

sed

;

. 77”,(9,,
ADMISSION PRICE IS $1. 50 FOR EACH. COUPLE; $1.00 FOR SINGLES.

é._ ALL VOCATIONAt TRAINING RROGRAMS ARE OPEN TO_BOTH BOYS. AND GIRLS.:
g. SCHOOL IS MORE IMPORTANT FOR BOYS™ THAN GIRLS. : -

Vi. NO.; 2',

-y

students should

AConduct a olassbdiscussion on the statements and vieéws of the
ﬁtudents.,.'

1982,

W

Lty
k23

L x



vou said @ mouthzil

DIRECTIONS: | - -

Have students vertically_fcld-a—sheet of paper in half and number
cach columid from one to eight. The left hand column should be
titled "male," the other '"female." Then for each statenent re- .

ferring to a male, ask them to write in the "male" column *the first

deseriptive word or slang term that comes to mind. _ASk students

to do the same. for the statements referring to females.

When the eczercise is over, discuss the vesults and the impact that
language has on our thoughts and behaviors. : B
. < 3 ' . . -

Male/ female statements are in mixed order as follows:

[SnY
.-1‘
)-g‘
[T
o
Q.
~
Ly
<
o
Y]
H‘
11
(o))
H\
oL
E:S‘
g |
.
o .-
Q..
4N
W
.
o
4]
o
(o)
b |
¥~
§
o -
=}

Feales who dominate their family. Males who dominate. . .-

.N‘

LN

3. Males who are outspoken with their opinions. iﬁeﬁé}es who are
outspoken. o

4., Wives who boss their spouses. Husbands who boss.

5. A teenage boy who is unmarried and sexually active: A teenage
girl who is'unmarried. ' : : :

oo e L ,l,,,,, . [ '

6., A teenage girl who drinks, tells dirty jokes, or swears. A
teenage boy who. . : :

7. A man who excels in sports. A woman who:

8. A woman whose job is cleaning house and cooking. A man whose. .

a

Referenice: Clark, Linda, "Jack and Ji11 Fight Back", SRA Helps You Handle,
Stereotyping, Vol. 1, No. 1., 1975. A f




Jﬁ% th vs. Fheall

DIRECTIONS: o -

1. Divide cZass znto small groups.:

2. ‘Ask each to .discuss and complete the "Opznzonnazre" on . the

(S

Ass¢gn a dszerent color marker to each group

4. On a Zarge mas;gywqhart of the ranking scale (atrongly agree'
to strongly d%sagree} ask each group to_record their responses
with the color marker.. This will show where.and how the groups

differ in their answers.
Option’ bﬁii%é&%é the "Opinionnairve” for overnhead projection.

5. After the s€udents have completed the recordzng of their

answers, discuss their findings. =

EBACKGROUND MATERIALS.

Use the Fb110w1ng fact sheet . "The "Myth and the Reality" as background -~

t: fam111ar1ze%yourse1f with the issues and responses. The information

on the fact sheet will also enable you to-help students:think through

the value-laden questions and answers wh1ch may arise:

NOTE
Do not draw conclusions for the §ih8éhf§ Let them 1ook at- both sides

of the issues and draw the1r own conclusions:

ol
',




— " MYTH VERSUS REALITY

Opinionnaire o
'ﬁifeétioﬁ5£‘.RéZ£.eaéh item. Indicate whether or ot you agree or disagree
~ with the statement by marking the approprlate number.

ongyy » Hndecided , Strongly
ree’ Agree : Disagree  disagree
10 9 8 7 6 5.4 3 2 1 0 g -
e WES U WS TS NS S S 1. A woman's place is in the home :
— 1T T 17 L ,
e i [ .H,iur AI . 2. Women are not senouslyattaohed to theJabor foree that
.' s ' | ! ' is, they wiork only for extra’ ptn money."”
. IL ' A IL i { } ' i ; } I 3. Women are absent from work more than men because of
- ) illness; therefore, they cost the company more. .
_ .‘ - % ; i ; 7% 4 + I 4. Women don't work as many years or as regularty as men
o | their tratnnng is costly, and, largely wasted: ‘
i } t 11 i \'i,\ {’\f 'i t "r#: " 5 When women work, they depnve men of jOb oppor :
T R ' tunities; therefore, women should qult those jObS they now..
S hold. s
'lﬁﬁ } I } i — I } } I B. \ Women shootd sttck to womens ijS and shoold not
: \ ' o compete for* mensyobs ‘ Po=
s — % 4 i — i JF 7. Waomen don't want responsubthty on the job; they would'
o I S - - preferniot to have: promotuonsor job changes which add to
L _ ‘ , ., theirload. ‘;‘-
t %; — { i ll — IL\ +—+— } -8 Children of worklng miothers. are more’ hkely to become.
v i juvenile del:nquents than children of rion- woarng
. b - mothers. | o =
l b 1‘ H % t } ‘\j' —— . 9. Men donthke to work for 1 women SUDErVISors.
. . - ) \ ) L
I tﬂ—ﬁt : i - ; 4 +AI 10; Housew:ves are happy women
S R T B ————— | 1. Educatlon is wasted on women.
h, — ¥ l T I l. 1 li 1 |
IL' — i — 1t JI BRA Women have a hngher tumover and absenteeism rate
' : \\;ﬂ . than men .
;L — }L b -t i 13; Women get mamed then quit work
0 9 gl "6 5 4 21 1 0
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FACT SHEET: *

THE MYTH

1. A woman's place 1s in

the home.

. Women aren't seriously

attached to the labor

- force; ,they work only
- for "pin money."

3. Women are out i1l more .

~ than male workers; they

cost the company ‘more:

4. Women don't work as long - :
- or as regularly as their

male coO workers,,the1r-

training is costly-—and»

1arge1y wasted.

THE MYTH AND REALITY

oot

 THE REALITY

Homemaklng is no. longer a fu]] time. Job édodgﬁ
.and services. former]y produced. in- the -home- are .

now conmerc1a11y ava11ab1e° 1abor-sav1ng devrces R

the home

Today ha1f of a11 women . between 18 _and 64 years
of. age are 1n the 1abor force where they are "
of thé: Nat1on s economy. Stud1es show that 9
out of 10 g1r1s will work outs1de the home at

- some t1me in the1r 11ves % 2

0f the 31 m1111on Women 1n the labor fOrce “in
larch 1970, hearly half were working because
gfigres51ng economic need: .They were either
"single, widowed, divorced; or -separated or had.
husbands whose incomes_were—less—than $3,000 a

year. Another 5.7 million were married and had
husbands with _incomes betweén $3 000 and $7,000
--_incomes which; by and.large; did not meet the -
criteria estab11shed by the Bureau of. Labor :

Stat1st1cs for even a 1ow standard of 11V1ng for

A recent Pub11c Hea]th Serv1ce study shows littie

difference in the absentee rate due :to-illness
or.injury: 5.9 days a year for women compared

w1th 5.2 for men

While it is true that manyfwomen 1eave work for
marriage and 9h119f§03 this absence. is only tem-
porarxiforithewmaaorlty of them: They return -
" Despite this

when the .children are in school.

break in employment, the average woman worker has "
a worklife expectancy of .25 years-as. compared with
43 years for the_average male worker: - The s1ng1e

woman averages 45 years in the Tlabor, force
Stud1es on labor turnover indicate that nét d1f—

ference for men and woman. is genera]]y smaT1



%,_ THE MYTH AND THE REALITY (CONT D)

2

THE MYTH

R
: ‘ IR _
-+ 5; Women take JObS away
from men; in fact; they
© ought to quit ;hggg*ﬂ
.jobs they now hold. - .

. Women should stick to
"women's jobs'" and

-+ shouldn't _compete for
|2 'men's JObS "o

ol
Tovr T

7. Women. don't want re-
sponsibility on the job;
they don't want promotions
or job.changes wh1ch add:

o to thelr Jload.

' . .leads to juvenile
- dellnquency

o 7

~men°was 2.2 million.

. jobs as -women's and .others as men's:

- aptitude for. this_ k1nd of work:

8. The employment of mcthersdé; B
‘ : when_seeking the causes of juvenile delinquency: - °

THE REALITY

The 1968 rates for access1ons and separat1ens in -

anufacturing for men and women were 4.4 and 5.6;

4id 4.4 and 5.2; respect1ve1y, per’ 199 emp]oyees

' There were 31.5 m1111on women 1n tﬁeylabor force

on the average in 1970:

The number of unemp]oyed ,
.2m . If all the women:stayed home
and the unemployed men were placed in_the jobs.

. held by women, there wou]d be 29 3 million unf111ed
. jobs.

- Moreover, most unemp]oyed men do not have the

'educat1on or the skills to qualify for the jobs

" held by women, such as- secretar1es, teachers,

and nurses.
In add1t1on the maJor1ty of the 7 m1111on s1ng1e

women in_ the labor_force support themselves, and

"nearly all of the 5. 9 million widowed, divorced,

" or separated women working or seeking work support
. themselves and the1r fam11es

They also need JObS

' dobs, with extreme]y rare except1ons,_are sex]ess

listed in the 1960 decenn1a1,;ensus

".women are. found in all of the 479 occupations

Tradition

rather than 3ob contentfhgsf]egfgo labeling. certain
For example;

“although few women work as engineers; studies show

that two-thirds as many girls as boys have,an -

TRe]at1ve1y few women=have ‘been” offered pOa1t10ﬂS

of responsibility. But when given. these .opportu=

nities, women , 1ike men, do cope with Job respon-"

'~s1b111t1es in addition_ to. persona] or family

- responsibilities: In 1976 4:3°million women he]dfi

professional and technical jobs; another 1.3 million -
-worked as nonfarm managers, officials, and pro-

pr1etors Many others held superv1sory jobs at all

Studies show that many factors must be ééﬁéidé?éd"

Whether or not a fother- is ‘employed does not

.appear to. be a determ1n1ng factor.

These studies indicate that it is. the qua11ty of
a mother's care rather than the time consumed in

-such care which is of major significance.




" 9. Men don't

THE MYTH AND THE REALITY (CONT D)

THE MY TH

120 .
r-'turnover and absentee-

for WOmen"upe%v1sors

>women .

. Education is wasted on
‘wormen. ‘ '
. h)

Women ‘have a higher

ism rate thamn men:.

“}1ke to work~ s
. have never worked for a woman

i‘vTHE REAtITY o , i S

5 Most men who comp1a1n about wonien superv1sors :

/s

In one. study where ‘at 1east three- fourths of both

”.wthe ‘male and female respondents (all excecutives)

had worked with women managers, -their evaluation

of women in management was favorable. On_the .

'other hand, -the study showed a traditional/cultural

bias among those who reacted unfavorab]y to women
as managers.

In another surveyz1n wh1ch 41 percent of the firms

indicated- they thed women executives, none rated

-their perfonnance as unsatisfactory: 50 percent

rated them adequate; 42 percent rated them the -

same as their predecessors; and 8 percent—rated

them better than the1r predeuessors

" Wives are s1xty t1mes more 11ke1y to’ become
'depressed than single women.

~'Nine out of 10 yotng women w111 spend 25 or
‘more years working. The fore education & woman -

has, the more 1ikely she is to work

Numerous stud1es have found that turnover and

"absenteeism were more related to the Tevel of

‘3ob than sex. There is-a higher turnover rate

in.less rewarding jobs, regard]ess of the sex:
of employees.

...~ Reference:

- 13:
© - quit work.

Women get married and

‘lS1xty percent of work1ng women are méFFTéa; and
_one- th1rd of all mothers work w :

' Numbers 1 thru 9 furnished by U S. Bepartment of Labo:, Employment Standards B

Administration*-Women s Bureau, Washxngton, D.C.: 20210.

'Educat1ona1 Gha]]enges, Inc ‘Today' s ChanglnggRoles,,AAn Approach

tggNon452x1si7TeaCh1ng, p,’101. . ==

o

R} [
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DIRECTIONS:

Czcme the correct answer. . o e .
1. Women makevup _ _ of the nation s paid work fdrce. .
. as 22% b, &% c. 54% .
2; — . - of. American women, between the ages 18 and 64 are employed outsrde T
'the home ; . o — —
A a17 .——--b—~m34/ ’ e 54%
300 2' of American men between the ages 18 and 64 are employed outside the
~ . home. . . K
a. 7% b.. .ééi e, 912

4, -Tﬁé'avétage woman in the U. S. today can expect to. éﬁéﬁa '-'.§éafs in the
work force. | — e A

if'V ‘a1 T B 229 4.,"~c. 31.9
= s The average man in the”U”S today can expectAEg“spend years in the..
. ., work force. . . ‘ ' )
a. 36 _ . b. 42 - c: 51

6. Out of every 10 young women . in high ‘school today, " 'will work for pay
outside ‘their homes at some prnt in their lives. e - : -

"'"-"’""‘“‘"“'“57—“'."“*,' » - ~b. 7 ﬁ‘r“ ‘T:r?’:‘*’""“"“c‘,f'“Q“"“T i — T i " -
7.  Both husband and wife work in . of the nation's marriages. ,
e b 4% c. 28%
8. A woman who has chlldren can expect to . work for pay for- "yéaféfaf her 1life:
a. 56 b. 9-13 . . ¢ 15 25 R L
9. o out of EV§FYW¥9 girls now in, high school will be responsible“for
vsupporting themselves'and their children. o o L :
lﬁ,l tor every $l 00 employed men’ earn employed women earn ..
Ca. 95¢. R » b.: 76é R c. 59¢ .
i'- © 11, Mééé'ﬁén and women work for the safie - reason-' economic necessity. R -
a. True , ‘b, False ® ' : e o - ,
) : i

12, By the. year 2000, men and women - are. expected to be participating in the paid_
f-force in approximat%ly equal numbers. a ) )

a. True . - : b; False ‘ 7;'*;~ S L

T 34 R
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- 10. ¢ ' ' .. 'Women working-.for pay

STUMP THE EXPERTS - ANSWER KEY C SN

Answers ’ ; S _ - T R \\

Taézi;ao en are 41 percent af‘EﬁéaSaia'aafk force.

Fifty—fo,r’percent of all Americaniwomen between ages . " .

18 'and 64 are employed for pay outside the h0me..;

ok

For AmErican men of the same age group, the percentage
is 91. . .

""" woman - today can expect to work outside

‘her home for 22.9 years. ° ' She will be in the paid work

" force' for: 40 years if . she is single
o+ 30 years, if she marries but has no children

o
‘O‘\
'3 |
=
]l
il
<
)
3]
!,
O’Q
m
'~<
.0
K=
=)
O’Q

ﬂThe average young ‘man: today can expect to be in the paid

-

- :' . 7" work force for 42 years.

S | N . S S
6: -c o " 9 out of 10 young womén now in high school will work for

' . . pay at some time in their lives 6 out of 10 will work

3 o ' full—time outside their homes fo{ at le””t 30 years.
e o 5

i - . '

7.7 b £ .. 47 percent of all married couples in the U. S.,are'now

'.composed of a husband and a wife both working for pay

.outside the home.

“8.. ¢ .,‘rf . - A woman can expect to work between lS and 25 years
' - depending on the number of children phat she has..

7 §.,_ a— - j o iéiéﬁt of 10 ¥ ougggwomen now in high school. will become

. heads of fam iIies’“they“may’betenttrely“responsiblc for
. . . their own financial support and for the support of " their
R children._ : . - . . .

- M- . o o
Py >

"year round earn only 59¢v

L . for every dollar that .me) ”fiirjthe difference between the".

average yearly incomess: -and females working for

"pay has increased- over the past 20 years

ilg af'.f’” - ....‘I68 percent of all women’ working for pay today work for

‘economic need; they suppott themselVes or their families,

or they supplement the incomes of husbands who earn 59; 600'
" or: less a year. - o

i

fparticipating in the paid work force in approximately
equal nmumbers: . . e .

12. a o By the year 2,000 if not ‘before, . men and women will ke

' Note: For additxonal information on the above items efér”to.EhéiéhaéEE/gééﬁﬁé

in the appendices.

Reference:” Matthewss, Martha and McCure Sh1r1ey, Tny It, You‘]] Like lt!,




‘Dtvtde the class into’ smaZZ groaps 7 Each group szZ be given the

foZZowtng questtons to dtscuss and then report back to the cZass

1. 'What sex is th\ Cookie Monster on Sesame Street7
'Namevone product advert1sed in a. very. mascu11ne manner

Namé,one woman on te]ev1s1on who 1s portrayed as a "typ1ca1" fema]e.

ey

2
3
4. List one song title that represents a sex- bias.
5. What comic str1p character 1s the "typ1ca1" ma]e or,femaﬂe2'v
6

'why:are cats usua]ly referred to as she and dogs as hé?

a

7; t1st one reason why g1rls in h1gh schoo] shou]d not p]ay strenuous sports

8;; lee one examp]e of a s1tuat1on where men and woren are usua]]y treated

§.f What career wou]d you hesitate to recommend to fema]es because of sex b1as7

id.“ What career Would you hes1tate to recommend to ma]es beeause of sex b1as7

5

11, What fa1ry ta]e emphas1zes sex b1as7 17 - 'r L o

12. Name one magaz1ne that is con51dered sex1st

B H

Reference - Slater; Sh1r1ey, Sex qulty in Vocat1ona1 Educat1on:
tearang Mater1als, 1978 p 5 _

-27- .
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DIRECTIONS FOR STUBENTS S

Break znto pazrs and Zzst seyeraZ answers to complete each sentence
When the responses have all been recorded share these with the
entzre cZass -

1 sée mysels in five years as | ' S -

¢ 1 see myAeZé in ten yedrs aa : R o ;

s More than anything eZAe 1 uunt ' v S

* The things 1 Kook 50& in a 5&Lend ane N

i e The.thing.f want mone than angth&ng else in the world is

i
i

. +.The thing 1-Love mone Than. anyfhing ekse in the wornkd is

'-i -
1 get pset whe” 1 see a boy

* T get apbet When

“Socaetg IeacheA boya they 5hoa£d

. Soccetg teacheb gLﬂZA they Ahoutd

1 - C

2

| " Reference:. Riley, Susan, A Fair-Shot/An Equal Chance; 1980; p: 12. |
R ; o I
28- . 33
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L Z.i |
. , | ;. j,
'mREcTiﬁNS FOR STUDENTS — |
Dzscusé the foZZowzng questcons in small groups ‘ Upbﬁ.éompiéfion,
share the group's ideas with the entire |class. ' /'j

-~
. The responses to and dzscussion on thesé questzons chZ enabZe
- zndtvzduals to become aware of their own sexist attitudes. e

i

.~],..

1. Do I genera]’ly pra1se a boy for be1ng blg and streng’7

L

2. Dol p'1"_t_y gw]s who are unab]e er unwﬂhng to be. fashlenabl >

t“

Do 1 draw attention to boys wearmg long halr'? PR

. "Do I ever'tell a g1r1 that she dresses ||ke a boy'7
. 7;7 «'7 G) :

. Dol generaﬂy show acceptance to boys who are afﬁletlc -
rather than to those who “are artlStICQ .

quli gver conment on"a girl's behavmr by say1_frig; §ﬁé ééts é_é‘
tKJYISfV? ’ o '.. f; ,
7.- Do 1 tease boys for be1ng SISSY? : | {

[
)

oo 1 notice the lack of athletlc opportumtles for gms

5 ) P when there are usually plenty of boys"
' ' B : : @ -
9. Do I evér discourage a g1r1 from entermg a non tradltlonal A
career7 o

10. Do I react negatwe]y to the 1imited act1v1t1es PY‘OV“ded for boys

in the areas of art drama ané! aance’7

1.
9




) How SEXIST AM xﬁ (eeNT B)

\/ 12 Doj use sTéﬁg such as jGGk meBQY ChICk emd be&d? ‘
‘..;.'wA N ;} ]
{ .__;_,1'3:‘_ Do I rea]]y believe that a girl's f1rst pr1or1ty today must be plannlne
\ o for marmage and chﬂdren? R : _ PR
.CI_M,;_'jZ.;'é Do I protest when I not1ce that there are more scho]arsmp opportun1:t1es
a;( T ¢ for béy§ than there are for g|r|s’? .
;\3, . . ,
’“ 15 Do I expect boys to be more meehameally mcliﬁéa ‘than gi”S’?
, ) . - '
¢ o ¢
i /zivi' - :
2 5 - ’
e
.} . 2 - - o
b ) — “ s ,
% _\\ ) . { ) : .
RN ;
‘;:{;.,;5’/.
TZ ; ¢ :
. Référé'ncé:-- Riley, Susan, A Fair Shot/An Equal Chance,. 1980, pp. 262277 ..
=30z . o
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AR

DIRECTIONS:: . .

Instpuct the students to call out adjéctives or phrases which

deseribe what they consider to be the ideal adoléescent, Be sure
not. to specify the sex of this hypothetical person. When all the -
words have been written on the board; répeat the exzercise for the
ideal male adolescent, then for the ideal female adolescent.

Label each group of words with the appropriate designation. *
DISCUSSION QUESTIONS: =~ = . X o : R
. Discuss the differences in the descriptions. .’

Why are such distinctions made?

« What is the value of sich categorizing?

Do such ideal persons exist? ) .

Reference: Clark, Linda, "Jack and Jil1 Fight Back", SRA Helps You Handle = . = %
: Stereotyping, Vol. 1, No. 1., 1975. - 1 L

i
-
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DIRECTIONS: : R

1.

" COMMENTS: - S | S L aE

- . . -

Pass out one copy of the foZZow;ng activity sheet to each - B

student. Point out: that this i3 a self-analysis -- <there's

no pass or fail, no right or wrong, and you won 't be- coZZectzng
the papers. :

e 3

Have students score theéir own tests by addzng the scores for

the odd numbers, then for the even numbers.

. e s | '
Dizcuss: . : : o T
¢ To. what extent do you' th&nk that the tnaLZA with odd numberns.
make up a steneotype for what is expected 0% boy57 Even B
numbens for.what <4 expected of gLﬂZA’ | , o R

In what ways ‘are these Ateneotgpeé changing? B S '7”ﬁf’5"

15 ihene any. neal reason whg ang 0§ theée chanactemc&t&cb
shoukd be Rabeled "masculine" on "feminine"?

.Do o8t peopZQ haue some chahacieﬂ&AixeA gnom each coﬂumn9

s What pnobzeménughitgou encounten L§ you wene predominantly
sweet, gentfe, Zenden, sensitive? What Lif you were mainly
aggheAALve dominant and competctcve9

« Greate a dneamfpeggonaﬁ&tg List the ten qaaE&ixeA you :

.. Zhink woutd make an ideal pe&éon Do you know angone Like
th&49- )

-

& ¢

’ - .

Be ready for: ‘remarks about"ﬁémosexual1ty in a sen1or,h1gh c1ass.b Point .

out that homosexuality is a sex preference, not a personality. trait::

Focus discussion on the jdea that a person with a good balance of

persona11ty traits may get along better than someohe whose makeup is

most]y descr1bed by one column or the other

N

—
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* ANDROGYRY TEST:  How D0  Y0U SEE YOURSELF
. ' ACTIVITY SHEET

-DIRECTIONS FOR STUDENTS

Uszng the foiiowzng numbers score: yqurself 1 2; 3 or 4,fbﬁ_édéﬁ
of the. twenty adjectives descrzbzng personalzty ‘ Ah analysis of

the test 18 given on the next page

1. usually not or rarely. '
2. occaswnaﬂy or sometimes

. 3: often or usually

4 qu1te often or very much

S P AGG‘FQESS'I‘VEl' -z 'AFFEchNATE’-
s, maméu’é . o COMPASSIONATE
5. ASSERTIVE e eenmE ’
. 7. ATHLETIC ) LTRETS énxLogEN
___ 9. COMPETITIVE R - 10. .LO}!AL' |
| 11. DOMINANT . B 2. SENSITIVE T0 OTHERR |
-1 13. FORCEFUL o 4. SYEPA’THETIC,‘
___\x_isi ';IﬁD'EP'ENB'EN”T L SR TENDER
“_;?17. SEEF-R'EHAN? : S "_;15;0 Ui_u’b'eﬁ's—_mme
_;19. WILL TAKE A STAND « ‘ © 20 WARM
o : % ) . .

]
(93]
(33]
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ANDRoGYNY TEST" How po You SEE YOURSELF (eoNT'D)

DIRECTIONS FOR SCORING

To ana]yze your persona11ty percept1ons through the androgyny test first

“add up thenumber51n Co]umn I, then in Co]umn II.

Now compare the two scores If there is a d1fference of more than 10
points, your persona]1ty (as you see 1t) is we1ghted predom1nant1y w1th the
stereotypes of the co]umn ‘with the 10+ po1nts Co]umn I conta1ns common

character1st1cs of the ma]e stereotype and Co]umn II the fema]e stereotype

[ v N ’ I . : . ) 7 o N
Reference: - Calabrese, Marylyn E: et al, The Tre /Easttoy
Comprehensive Model for Public School Bistricts, 1979, pp:

| ? :A 2 o ' K '. - . . .

~34-
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DI RECTIONS FOR STUDENTS

consider who performs each houseiold task pn your present home and’
‘yhaiw do it .in .your own home when you are an adult. Mark M for

s and F for female

Class dzscusszon.shouZd follow.
. //'

, Present Future - - . Tt
‘Household °  Household i Chore
o ﬁ;;;_; Washing dishes L =
o //:::::: Mowing -the 1awn ' "
. / - Tak1ng out the trash
S /ﬁﬁ ::;::: _Sweeping and mopping. .
o S Ironing clothes N
— // ::gz; .F1x1ng electrical: app11ances
- ,/ __;___ Tak1ng care of the baby or ch11dren ii'
g ;____L/ L , Cook1ng mea]s ; . a
v o ‘Starting the outdoor grlfl (h1bach1) fire
. L Washing the car | .
i - Buying clothing = = -
o ©paying bills - -
';1;::; - Groceny shopp1ng
1_____ - Cleaning -the' bathroom
N e Car repairs and general ma1hféhéﬁéé
/______ Household repa1rs o S
SUGGESTEB QUESTIONS' :

hqme9 Ane the neéponécﬁcﬁctteé mohe dex Ateneotyped Ln e&ihen hOme9
.14 yes, which one9 Why? - - . o i o

‘Reference: Freitas, Sharon, Nanakuli High School, 1982.
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OPINIONS ABOUT BOYS & 1

/o L

A

7 - DIRECTIONS:
o 'Have the students individually complete ﬁbﬁiﬁiaﬁé About
-Boys and Men' on the next page. - Then hold a group
discussion centeréd on thetir responses. . :

first asking for a tally of the responses’ and then ,

- exploring the reasons why students agreed or disagreed

. with the statements. There may also be'statements which .
elicited. particularly str OoNnses

You might begin the diécussion 6f'§§§§ifiérq&ééfibﬁé.by', S

et ong responses. In this. case, you
might ask students to‘setegtﬂthose-étdtéﬁéﬁtéﬂwhich they
would like to discuss first. There is no need to discuss
all-the statements; in fact, it is likely that a few. -
"~ statements will generate very lengthy and perhaps antimated
-~ discussions. _In some cases, you may want to compare the
¢ boys' and girls' responses: S S

o

Reference: Thompson, Doug, As Boys Become Men:. Learring NewMale Roles,
S 1980, pp. 4-5. ‘ — T .

E R




I OPINIONS ABOUT BOYS AND MEN
DIRECTIONS I
Cirile the number Between 1 and § which best indicates whether you

agree or disagree with each of the following statements. Circle
st if you strongly agree, and use "2", "3", W4M for responses in
between. - * | ’ , T

1. Men should be expected to make a living
. for their families: — .
2. Boys should compete in sports because = 1z 3. 4
1t will make men of them." L - - - |
.'3: Boys should learn basic skills in taking =~ -1 2 3 4
care of themselves; such as cooking, L o
sewing, repairing things.

2

N NN
[O2 DR VA HE ¥
=

4
‘5. Men are very emotiondl. . | - 1
-5,

e

“"\"while his wife works at a job to , ‘ T

67 It's okay for a man. to be a homemaker - 1
\ support both of them, -
-college than it is for a girl to .go to
- college: o B
.8, Both girls and boys. should ﬁébélcourses S | 2
.. iin school to help them learn to be good
parents. o 5 ' B

%LX,&m is more important for a boy ‘to g0 to - 1 2 3 4

(93]
S

9. There ave some jobs around the house 1. 2 3 - 4
which are more natural for men to do. S |

“10. 'Boys shouldn't cry. They need to be B 2 3 &

strong instead. ' T ‘ S

11, . It's important for a woman to stay-home 12 3 4.

and-take care of her husband and children.
12, Girls are stronger than boys. 1z 3.4
13, Boys QEéﬁit'yéfy-gaaé babysitters. - 1 24003 4
14, When it comed fo washing and ironing = 1 2 3 " a
""" Clothes, womén do a better job than men. , -

-37-
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D I RECTI ONS:

 Dzscuss TV characters wzth the cZass
bringing. magazine ptctures o

I

“ﬁiéé”ééiom QUESTIONS'

-

Sttmulate dzscu;szoa by .,
f TV characters to cZass or readp@y
a few TV program descrzpttons.« : -

Nae ‘and das‘cm- alzzaéaiypie make TV -

charnacter: 1s he Zhe main charactenr?

15 he nespected? Does he have a.

nesponsible fob?.

Name and déscriibe a non- 5tueotgped

male TV characten.  Was it dx.ﬁﬁx.cw&t
-Zo think of many? 15 he the main .

- character? 15 he nespected on
. put down? . Does he have a nesponsible

'job" 15 he a com,ccat chmactm"

Name and ducvu.be a ztmeotype 5emal’_e

TV chanacter. 1s she tke main
ghgnactm" o

Name and describe a non-éieneatgpe,d ,

. femate TV charactern. 18 she the main
“ chahacten? How £s she different from .

the .5tejzeotype §emale characten?

Ane these chanactejw Similan Zo nea!.

" peopke you know? Do they nepnesent”

ﬁébﬁlé as theg are in the nea;e wonﬁd'? ‘

=38-
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DIRECTIONS FOR STUDENTS:

Divide znto small . groups Each group will deuelop Abby s.

—response-and. share both thear response as weZZ as the reasons for

it with the class ' - T

1. Dear Abby,‘“ - | ) | ";',‘ SRR

1 am engaged Jto be. ma/uu.ed next summen.  Jidt hec n,t?_y I:-men,unned Jto

my" boygriend Zhat 1'm planning to work. He got very angry and /sa,cd he

- coukd ea/m enou.gh money £o Auppo)zi us. What should 1 do? e
o ' N | SLgned ‘ |
ir . dant fo wonf;. -
= ) '/ ‘~:
ZF .Dean Abby, : ’*’/k ;f!"

1 just graduated grom- itgh.échﬂok and T got a Bummen: jOb at a zaaaz bank
1 was Aﬁackzd,to dtécovzn Zhe bank pneé&deni “who &A my bods, 45 a. ‘woman.

’ ubkk&ng for a ubman9
szghéd ;

© Wornied

3’.3'vwz Abbg,,’ P ST DI

: b e
enioy Aponzz,and Love my woodwvkang cﬁazé Séﬁéixﬁéz 1 neally widh
had’ been_ §gkn a boy. 1t seems to. me that theme are advantages to becng
man in today 3 ubnxa Am I cﬁazy9 WEat do you thcnk9 -

g-\N‘N‘

S{gned N )

Congubed




.5, Dean Abby,

I need youn opinion. My bnothen and his wLﬁe have been making. these
" . sthange-plans -- he will Atay at home to care §on their new baby and she.
- wilt ennoll as a campenten 5 appnenxxee Ibn 1 this most unusual?

_SLgned;

., Concérned s.isten

‘6;  Deak Abby,

T eann $12, poo as a Zegal Aecneiany Mg 54anca i eann&ng minimum wages
at the ne&ghbonhood senvice station. ' He:doesn't ‘want me to continue my

. job :Aince_he.wants Zo be the main phOv&deh WQ ane anguing about th¢5
What can 1 say and . whai Ahouzd 1 do. N 4

T .szg'né_a,—
|  Troubled

l : —

- 7. ‘Dem Abbg,

th&nh the houAehvﬂd chonez should be chtn&buted équdZZy‘bQIWQen iy
IWLn sisten and me. 1 have to mow the Lawn, take out the garbage and

.. wash the can. My acster onzy heZpA w¢th the dAAheA ‘What Ahould 1
-te&t—my—panenté , .

SLgned

Tuun bnothen

Pfe1ffer, ‘Catheiine Ann t1tt1e Bo Peep Presents

Reference:

ihefﬁuireaéhfSpeech 1981, - pp. 41 43. .

, .i“;A - .i&d:'i-l:drfff - ‘\
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1 ROLE REVERSAL:

14

DIRECTIONS: “ . S
1. Divide the total class into same=sex groups. of three o Four

students eachs, -

Fach group should imagine that they are the opposite sex. They

‘are to brainstorm_advantages of being that sex, record these
advantages on a sheet of paper and star the two thdt seem the

best:  Groups will have five minutes to complete their task. .

After five minutés, have the small. groups meet together as
a total group. | . SN S ' -
.\Ask each’ siall group to share with the total group the top two
wdvantages of being the opposite sex. . . T
ver @ small group reports what it thinks ave the advantages
eing the opposite sex, ask for feedback from the sex being -
xibed. For example, if the small group is all female .and
e reporting on what they.think are the advantages of -

: Wwale, turr to a group of males_and ask: '"What is your

veaction to that? Do you consider those to be adyantages of' )
being male? What aré the costs of. those advantages? What' - i
disadvantages are there to that?" - .. - . e

i o . ;

Finaily, ask the veporting group the following question: "Is [\
there any reason you can't have the advantage you desecribed?" .

K]

2 _;fgaagéifégééri;étéé_aﬁé_aii,éoaidi::diéauss advantages when i
working:or:applgiﬁgﬂféﬁfd”jébLA - L , : N

‘Follow the same pﬁ<fedur¢ For each small group.

5. Hdve an open czasé_discugsibn,on.thé~aaaaﬁ5a§é§vaﬁa-azéaaaaﬁtagés.

Lo

¥
‘Reference: MWesner, Bitsy, ed., Toward Equality, publication date not given,

ox .
- - . — - . . .
. - e . .
. . . . . . . : . -
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DIRECTIONS:  —

VALUE VOTING = .The students are aské& t?e questzons baZow , éf%é?l

1

‘each questzon, partzczpants indicate their position by _a show of

hands. Affirmative responses are indicated by raised hands,
disagreement indicated by arms folded over chest~ passzng 18
zndtcated by no actzon at aZi P : .

OPTIONAL DIRECTIONS: SN R e

The students thZ all stand in front of the class. An zmaginaryh L

line is drawn in the middle of the‘classroom. Labez one seetton I

%‘"Yes" -and . the ot%er sectzon "No't,

/

As ‘each questton 18 asked, ‘the [students szZ nmove - to ezther side’

.

of the fine to indicate thezr Eosztzon..

éUEéfiéNér a
HOW MANY OF YOU::: - ST o o : L
'1.. Think it:should be o. k for a man ‘to _stay at home as a house-husband ' A i*

and for the wife to be the main breadwinner’

2. _Would be offended if a date’ opened doors, etc., for you° (Maies —‘your' ' o

date opened- her own door.)
S 3. -Would feel somewhat uncomfortable if a femaie student said that she was

determined to.become a heart specialist9 A senator7 President of the :2/
United States? . . S _ . ; ;//’-

——= — - - 2

b4 ‘Have ever wished that you “had- ‘been-born a member of the oppos1te/sex°

5. Thlnk that men dislike highiy intetiigent women”

> .
6. Think that boys shouldn t play with dolls’ [
;

= |
i
I
i

) Sometimes play dumb when you are with a. group of friends°

; . o ;
L j

8. Sometimes play dumb in class°
é,” Think that boys*shouid heip with washing the disheS— making beds, and

. other housekeeping tasks? = . . _ \ - A
10;(IThinR that it is o. k for g*rls to ask boys for dates?; ‘ \;1 : ,
11. Would itike to be whistled at. when you walk down the street? - ,:; ' ,
fii?;» Think a woman should marry a maﬁ who is smarter than she is? } : 7
o

i3; Think a man. should marry a\woman who is smarter than he is?

14. ' Think it is appropriate for. a woman to work when she has pre-school -
‘children? ,’ L J : " -

15.-‘Wou1d not like to work for a‘uoman boss? - ,
e . A R ' : ) ' "'i’

Reference~ Wesner B1tsy, ed.i Toward Equa11§x, no pub11cat1on date g1ven,

N B




STuek WITH MY STEREOTVPES

BIREETIONS FOR STUBENTS PART 1- | e

Thws act1v1ty has two parts to it which should be cbmpiétéd withau’% interruption.
Part II is on the next page. . AT g :

J

S

Check the thzngs 'Ln the appropriate coZumn tlr:laz",‘ g’i'o’iz_ #ould. nqg“‘géo

FOR BOYSONLl BT ‘ o _FOR GIRLS ONLY =

Because 1 “}1 a: b?y 1 wou,Kd not: Bécduf%. I ama _zjui& Iwocdid hbfzt"
'm%%“gm "t' - : ___/_// Amok?_ a pipe o1 e;cga)t.
Enotjw e __/_ WP_CUL cu)v@zfvs in 5/wwt oﬁ a boy
ﬁ &Mhu 50& a gudi - '_/ ;Ce,t a boy wash Bx;éhm fon me: fﬁ-t“s"
Y ' ] ' pag my- own Wy on a da,te *i o -
pag gon-a boy, as W@&E on a dwte
i deMé b.ke a man Ain a pliay '
L téé&i a &ixeuw a play | ______"weim a neckr,ce o 5 :
| o wse Mp&ay o | o kiss a boy Eeﬁone hes ku»sed me. -
. wean "‘;Sfjéé&:b" swim thunks L beat a boy at a APOItXf _ N
Bl eny ) S :ULg :to join a 50y 5 cﬁub on Jteam . |
cfu in gront 65 agud o o take an —Lnduxsrtjwwe a)‘cés c}La,sé Ln ) >
I - - T schoot E iy :
T fﬁ_ﬁgoﬁom eco-\y:omm ., S swean i 5&5& of a 669—""
»swecm; in 5&0@ 05 a gudi ' __ tatk dééﬁij vSéSé cn %ﬁéﬁt q& aboy
_ zakk about sex in Mon,t . mta Eé'y" ' ' g
o St . . hotd my gm;&ﬁuend 5 hand An pubuc |
:hc,tagud’. ; - S phonealﬁoymbtiotalk
L. hiss ny father : .

ash a Eoy out on a da,r;a

- cadny a gink's punse fon hen o , 4 ' - J
wear beads or 'othvg fewelny : o ' : . L

. , -, : S Ct
: . i
- - i
- ! o
- - : s
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LT

& >
~STUCK WITH MY STEREOTYPES. (eérﬁ'ﬁi : o .
_lBIREGTIONS FOR STUBENTS  PART I, . T
Now, check: the th'g(zgs on the appro r‘z,ate 1ist that yow wqqu&;’éE- . "";“f'"'"'. :
- want your boy or:girl friend to-do. Discuss youf .responses to AR
‘Part I.and Part-iI. .Do you have doubZe standards" ; . A ,;_;’\-,
. ; ¥ . e T i
FOR BOYS ONLY S \ *  FOR GIRLS O‘JLY 1
- — \ " -
¢
1 woukd be ume/t 4-6 mg guuﬁ 57uend . 1 woul’,d be upéei 4.5 my boy 6uend ‘ ; ‘ };
didn't caJLe much about hen f_oo{w . Y d,cdn't cae much abpu,t m koo}u .
5pen1: a to:(: ’55 tune zm he}c Eoohxs ' \5penx a Zo:t 05 ime on hcb Eoclu
d,cdn'zc wean ang makeap , 5 T 7." wone cotogne on ;gvuned hbb hauz.
wone cutlers 4n front of me ] cried An Mont aﬁ me ’
coutdn't eook, |, - %iked o sew omzm,t
cou!_d beat me at Aome Apolbt ', ' _ waAn'/t goo& wt Apom o %:
| s better at n:zpewu.ng Ih&ngé _ Wah phyb&calﬁ?.y weaken Jthan 1.
—  than T . . . o "
" coubd cook be,ttejn than I Lo !
was phyuca,ay AZ’)Long?jL than 1 o
o I wws AhOILt?JL than I ; o
,,,,7wmmé€mthan1 ' _ : . o
v RO got bette}n g/uxdezs :than T LT

. got be,tte/t g/LadeA »than I

f had moAe.-- educaiwn than T '

< had fiose educaixon" :than I .o B
" oA , had a Eo/t mane money than I
had a tot mone monem :;han I ; e RN
v ,,;/ . asked me td pay my way on a’a,tu
' paid her wag on dates 4 it Vs ; .
£ took home’ economc/s in Achook ‘

50me;tunezs plud 50/: mron-da/tu o
d,cdn'it open doom 60):: me

Amolzedca-mpe on clgwn o -
: ’ - A - . d&dn':t hetp me cww;y paclzaguv L

swone 4n front of ‘me S G . o
R A 1 S szme An 5/con,t 06 me R '-, CoT
* phoned me more than T ﬁ__haned hen - . ; =
D e T made moAt 06 owt. decuswné - L
-_ made most of ouwr decisions i R :

ER SR e SR . E
. ’0, H{. . P . x o ‘ (T" » ) ,
) ‘) ‘ R ! o E ! .
s N ’ - TR

Reference: - The Lee Courty- Ofﬁcgﬂof Career Edueatlon, Prov1d1ng Gu1dance - .
Strategies for E1 i ) reer. Sex Stereotypmg, T979 PP~ 93 94;___




ining Lp Rround Sex Fiole Stercotypes

DIRECTIONS :: . . i : ) .
1. Write the following occupations horizontally across the top of the chalkboard:
. business executive; doctor; princtpal, engineer, pilot; ballet dancer; nurse,
homemaker, secretary, nuvsery school teacher. !
2. Tell students to select the occupation they would most like to\role play for
a friend or a younger student. Once students have made their chotices, tell
* them to go to the board and physically stand near the ocecupation. they have

selected. You can expect more than one or even several students to select . . _

some of the more popular career chotices. ,

‘3. After students ave standing by their selected occupations, ask them to look
awround the voom dnd swmmarize any patterns they can find in how other students
selected occupations. It is very likely that; with a few exceptions; most

boys will be standing on the left side of the board and most girls will be

 standing ‘toward the right side of the board.
4. Conduct a class discussion. _ . .
a. Why did boys generally choose one set 0§ occupations and ginds choose
anothen set of occupations? - - e e
b. Ake boys naturally better at being executives, doctons, principals;
engdneerns; and pilots?  Are gints betten at: being dancerns; nuwrses; home-~.
makens, Aechetaries, and nurseny school teachens?
o. Ask the boys who chose Gocupations on the night side of the board, or
the ginks who selected the traditionally mae occupations, why Lhey made
‘that deciston: Ask Zhem how they §elt when most 0§ ~the-peaple around Zhem
were of the othern sex? (O, 4§ no students made nontraditional choices
for thein sex, ask students how they feel about Zhe pattenrn they see--
all boys on one side, all ginls on the othen.) :
d. Wnite thefeums "noke,” "stereotype;” and "sex nofe stereotyping” on the
boand. Help students awrive at the folLowing deginitions:
roRe: A BEMAVIOR PATTERN TYPICALLY EXPECTED BY OUR SOCIETY OF ‘PEOPLE
SHARING A COMMON CHARACTERISTIC: - o o

stoneotjpei AN UNCRITICAL OR OVERSIMPLIFIED BELIEF REGARDING THE

CHARACTERISTICS OF A PARTICULAR GROUP WHICH IS BASED ON THE ASSUMPTION
THAT BECAUSE MEMBERS OF THE GROUP SHARE ONE CHARACTERISTIC, THEY ARE
SIMII:AR IN MANY OTHERS. _ ] ‘ o .

sex note steneotyping: THE ASSUMPTION THAT BECAUSE MALES SHARE A

COMMON SEX, THEY ALSO SHARE ONE COMMON SET OF ABILITIES, INTERESTS, -
VALUES, AND ROLES, AND THAT BECAUSE_FEMALES SHARE A COMMON SEX, THEY
SHARE A DI_FFERENT COMMON SET OF ABILITIES, INTERESTS, VALUES, AND
- ROLES. ~ . N o '
Explain to students that sex noke stereotyping neflects oversimplified

s thinking and-Tthat it ignones owr individual differences.

/

Reference: Sadker, David, Being a Man: A Unit of Instructional Activities
<o . on Ma]e-Ror1@Sieneotyp1'_'rig,—'1977,— pp. 11-12.
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DIRECTIONS: |
1. Puass out a 3 x 5 card to each student. They should

not put their names on the cards.

. . o o B 7;7!7”7777’”77”‘- . .
2. They will answer 3 questions as follows:

7 T T o .
1. Write. one thing about yourself you like or
like to do that is stereotypical of your sex?

2. Wpite one thing about yourself you don't like
or don't like to do that is stereotypical of

your sex.

- - 3., Write one thing about yourself you Like or don't
T - like to doj that is typical of the oppostite

Bex: i S
t

3. Pool and miz all the cards after students respond to
the 3 questions. . . )

4. Students will pick a card from the pool. They will
then go around and find the person who matches the
eard by asking questions. i

5. When all pd?ficipdnfé have- found ?héiﬁ sourcéy -ask -~ .
each one to introduce the person who matches the eard
dﬁdiﬁépb?? on; the three ttems on that person's card.

! : .

i \ o
|

NoTE: To provide ificentive for finding “the source” as quickly as \\\\
possible, give a\prize to the first 3 to 5 persons who have N

found their "source." = —— L

j i

|
.

\ ‘
;
./ '
"
AL R
\ . |7 . o : T C
] ‘ . “_"'""'*1" X . = < -

[
|

Reference: Wesner, Bitsy| et al; Toward Equality, publication date not
' given, pp- ]ﬁ5-146; i : S
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WHO pwi iT? 2 TaLe of TWINS

|
i
DIRECTIONS: !
1. Wpite "Naney ahd -Nick" on the board. Read over each questton

below, then point to the name of each twin, and ask students
to raise thetr hand for the twin descrtbed

é.. Tabutate the results on the board.
»

When the questtons ‘have all been tabuZated dtscuss the
stéereotypes assoctated wtth each response.

o

. QUESTIONS:

1. .Once there were twins named Nancy and Nick. When they were called

to breakfast, one twin was always late. Which twin was it?
2. One twin helped set the table and pour the filk. Which twin,was it?
One twin was a messy eater Whlch tW1n was it? |

At school one tw1n was an A student in Woods. Which- twin was: 1t?

ey N

5: At school one tW1n as an A student in Home Economlcs Wthh twin
was it? - . :

u rn-él--One twin loved athletlcs and played on the varsity basketball and

L tennls team. Which Ew1n was it?

7. One tw1q»was very popular and won the elect1;§\for student body
pre51dent théh “twin was” 1t7 ' :

\ 8. One twin was extremely concernied about wearing the*approPriate
; clothes to school and on dates. Which tw1n was 1t?\_

\ T

\9. One twin taltked on the. phone all the time so that no on" else
L in the family got a chance. Which twin was it? ,

10.. One twin planned to enter college as a nur51ng majors: Wﬁicﬁ '
\\was it?

Reference: .The' Lee County Office of Career Education, Prov1d4n§;Gﬁlﬂanc" ,,,,,

Strategleslfor E11m1nat1ng Career.Sex Stereotyplng,‘1979 pp: 67 68

_47_




DIRECTIONS:

Have students indicate their gender on a corner of a sheet of
paper and complete the sentence MToday is My 30th Birthday" by
imagining -their: _ ' .v y ,

residence S o

occupation (s)

family size, if applicable
e incéme ijevel -
e future plans after age 30
Teacher reads the various student scenarios indicating whether

they are from a male or female: Compare and contrast. . Disecuss

differences and thetir reasons.

- OTHER VARIATIONS: o O

Use the above format: |

Have females pretend they ave male and plan their future. Revevse
for males. . : - ‘

Ask the females what they want to be when they aze-30 years old:
Then ‘ask what they would want to be at the age {0f 30-if. they were
male. Reverse for males in elass. Compare LlisSts.




DIRECTIONS:
Draw an imaginary Zzne to dzvzde the room in haZf . Label ‘one
side "boys" and the other side "gers "

1.

NOTE:.

Students are asked to stand (zn front of ¢lass) and move to
either side of the line to indicate who does the acttvzty or

what their viewpoint is for each of the following. They must

choose the more domznant sex even though both sexes may engage

in the actzvzty

WHO
WHO
WHO
WHo
WHO
WHO

T =K D A O T @

-ty
.

3 3T - X G

o o

to 1tems g - p.

WASHES THE DISHES AT HOME?

PLAYS
LOVES

ON AN ATHLETIC TEAM?
TO PLAY WITH GHELDREN7

SPENDS MORE.TIME IN THE BATHROOM?
HAS MORE TALENT IN THIS GtASS - BOYS/GIRLS?

IS THE HEAD OF THE HOUSEHOLD ~ FRED OR WILMA !~

WHICH SEX
. WHICH SEX
WHICH SEX
WHICH SEX
WHICH SEX
WHICH SEX
WHICH SEX

WHICH SEX-
WHICH SEX
WHICH SEX

1S MORE "seciaAL?” - FLfNTSTGNE?

LACKS MOTIVATION 10 ACHIEVE?
1S MORE AGGRESSIVE? - .
HAS GREATER VERBAL ABItITY?
IS MORE ACTIVE?

IS MORE COMPLIANT?

1S MORE DOMINANT?
1S MORE. NURTURING (MATERNAL)?
is'MbRE,COMPETITIVE? S

1S MORE. PASSIVE?"

o

See "He]pfu] Info for the Teachers" on the f0110w1ng pages for responses

Use ‘this 1nformat1on as - backcround for dwseuss1on w1th the students to -

increase their understanding of the eommona11t1es as we]] as variations

between boys and g1rls

- 59
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HELPFUL: ‘INFO_FOR THE TEACHER

HYTH, REALITY AND SHADES OF GRAY: -
WHAT WE KNOW AND DON'T KNOW ABOUT SEX DIFFERENCESL
by Eleanor Eiiions Maccoby and Carol Naby Jacklin:
In a dispassionate Look at all the evidence, two researchers lay the .
state of our psychological khcwledge out flat. Yes, girls differ from boys,
but... ‘ ; . ] |

The physical differences between men and women are sbvious and universal..

'.Thé psychological differences are not. Yet people hold strong beliefs about

~ sex differernces, even when.those beliefs fail to find any scientific support.

. Some popular views of sex differences are captured in a scene from the.
Rodgers and Hammerstein musical, Carousel. A young man discovers he is to -
be a father. He rhapsodizes about the kind of son he expects to have. The _
boy will be tall and tough as a tree, and no one will dare to boss ium around.
It will be all’right for his mother to teach him mamners, but she mustn't

fiake a sissy out of him. The boy will be good. at wrestling; and able to herd’ }
-cattle, run a riverboat, drive spikes.. - -

, Then the prospective father realizes,; with a start; that the child may
_be a girl. The music moves to'a gentle. theme. _She will have ribbons in her -
“hdir. She will be sSweet and petite, just like her mother; and- suitors will
flock ‘around her. 4Thpré?§ a slightly discordant note; introduced for comic
.relief from sentimentality, when the expectant father brags that she'll be
half again as bright as girls are meant to be. But then he returns to the

main theme: his daughter will need to be protected. I

s

The 1yries in this scene reflect some coimion cultural stereotypes.

There are also some less well-known stereotypes in ‘the social science. litera- .

. ture on sex differences., We believe there is a great deal of myth in both
" the popular -and scientific .views about male-female differences. . There 1s
‘also some substance. . ; -

In order to find out which generalizations are justified and which are

not, we spent three years compiling, reviewing and interpreting a very large
body of research--over 2,000 books and’ articles--on the sex differences in
motivation, social behavior, and intellectual ability. We examined negative
as well as positive evidence. At the end of our exhaustive and exhausting
search, we were able to determine which beliefs about sex differences.are

.supported by evidence, which beliefs have no support, and which are still
inadequately tested. : o :

First, the myths:.
1From: Psychology Today, December 1974, pp. 109-112. Permission to reprint
' granted by Maccoby.. ' . .- o .

L e 6D




. GIRLS ARE MORE "SOCIAL" THAN BOYS (g)
. There is no evidence that girls are more likely than boys to be concerned
with people, as -Opposet 1 Tobjects—orabstract ideas. The two sexes

_are equally interested in social- stimuli” (e.g., human faces and voices), and are

equally proficient at learning by imitating models. They are equally responsive
to social rewards such as praise from others, and neither sex consistently learns

better for this form of reward than for other- forms:
. ' . ' - < H .

- In childhood, girls are no more dependent than boys on their caretakers;
“and boys are no more willing than girls to-remain alone. Girls do not spend .
more time with playmates; the opposite is true, at least at certain ages. The
tWwo sexes appear to be egually adept at understanding the emotional reactions
and needs of others, although measures of this ability have been harrow.
) Any differences that do exist in the sociability of the two Sékég are
- more of kind than of degree. Boys are highly oriented toward a peer group
and congregate in larger groups; girls associate in pairs or small groups
of children their own age, and may be somewhat more oriented toward adults,
~although the evidence on this is weak. ' : '

?
GIRLS LACK MOTIVATION TO ACHIEVE .(h) -

_ In the pioneering studies of achievement motivation, girls were more

~ likely to report imagery about achievement when asked to make up stories to
describe ambiguous pictures, as long as the instructions did not stress either
competition o social comparison. Boys need to be challenged by appeals to .
their ego or competitive, feelings, for their achievement imagery to reach the

‘level .of girls'. ' ‘Although boys' achievement motivation does ‘'appear to be more -

responsive to competitive arousal, that does not imply that they have a higher
level of achievement motivation in general:. _In faect; when researchers observe

" behavior that denotes a motive to achieve; they find no sex differences or find

girls to be:superior:

o

'MALES ARE MORE AGGRESSTVE THAN FEMALES (i)

A.sex: difference in'aggression has been observed in all cultures in which.
aggressive behavior has been observed. Boys are more aggressive physically and
verbally: . They engage in mock-fighting and aggressive fantasies as well as
direct forms of aggression moré frequently than girls. The sex difference .
manifests itself as soon as social play beginis, at age two or two and a half.
From an early age, the primary victims of male aggression are other males, not
females. - : c '

- Although both sexes become less aggressive with age, boys and men remain
imore aggressive through the college years. Little information is available for

older adults. . . : |

- 6L 7



" GIRLS HAVE GREATER VERBAL ABILITY THAN BOYS

 Girls’ verbal abilities probably mature somewhat wore rapidly in early
'1ife, although a number of recent studies find no sex differences. During the

period from Preéchgqlrtqfegg;y;adolescéﬁtéi the sexes are very similar in their.
verbal abilities. ,But‘atwgbqutfggefll;;thgy;Bégiﬁ to diverge; female superiority
‘increases through high school, and possibly beyond. Girlsﬁscbréihigher on tasks

 that involve understanding and producing language, and on 'high-level'' verbal
" tasks (analogies, comprehension of difficult written material, creative writing)

- -
|

[

\

1

‘as well as '"lower-level'' measures (such as fluency and spellingj.|

1S ONE SEX MORE ACTIVE THAN THE OTHER? (k)

.~ Sex differences in activity ievel do not appear in infancy. They begin
to. show up when children reach the age of social play.. Some studies find that
during the preschool. years; boys tend to be more active, but many studies.do
not find.a sex.difference. This discrepancy may be partially traceable to -the '
kind of situation in which measurements are made. BOyS appear to be|especially

.stimulated to bursts of high activity when other boys dre present. ~But the -
exact way in which the situation controls activity level remains té,bg estab- -
lished. : - L - R

e R S S I S
Activity level is also affected by motivational states--fear, anger; .

‘Curiosity--and therefore is of limited usefulness in identifying stable indivi-

dual or group differences. We need more detajled obsérvations of the vigor °
“and quality of children's play. BT R L

T

— N — — o

IS-ONE SEX MORE COMPLIANT THAN THE OTHER? (1) = |

' During childhood, girls tend to be riore obedient to the commands _and

==fireeticn > -of~adults—- -But-this=compliance -does not carry over into. relation- -
ships with peers. Boys are especially concerned with maintaining their status
in their peer group, and therefore are probably more vulnerable than girls to

pressures and challenges from that group, although this has not been well:
established. : It is not clear that in adult interactions, one sex is consist-

ently more willing to comply with the wishes of the other. \

Q.
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15 ONEZ SEEX MORS: DOMINANT THAN THE OTVIR?  (n)
 Dominarice appears to be more of an issue in boys' groups than in girls'
groups. Boys make more attempts to domindté.each other than do girls. They

also more often attempt to dominate adults.

. But the dominance relations between the sexgs are complex.. In childhood;
‘the segregation of play groups by sex means that. neither sex frequently tries
to dominate the other; there_ is little opportunity. :~When experimental situations

bring the two sexes together, it is not clear whether one sex is more successful.
ini influencing the behavior of the other:: In mixed adult groups or pairs, formal

leadership tends to go to the males in the early stages of an interaction, but '

the longer the relationship iasts, the more equal influence becomes.
0 C ]

 ARE NURTURANCE AND "MATERNAL" BEHAVIOR.MORE TYPICAL OF ONE SEX? (n)

- There is very little information about the tendencies of boys and girls
‘to be nufturant or helpful toward younger children or animals. Cross-cultural
work does indicate that girls between six and ten ar: more often seen behaving
nurturantly. Inour own society; the rare studies that report nurturant behavior
involve observation of free -play among nursery-school children. These studies

do not find sex differences, but the setting usually does mot include children- -
who are much younger than the subjects being Observed: - It may be that the

presence of younger children would elicit sex differences in nurturant behavior.

 Verp-little information exists on how adult men respond to-infants and’
.children; so we can't say whether adult females are more disposed to behave

maternally than adult males are to behave paternally. But if there is a sex

_difference, it does ﬁbtAgeﬁeralizelgo;glgrgggéfrféﬁélé,téﬁdéﬁcy to behave
altruistically. otudies of people's willingness to help others in distress

have sometimes found mén to be«mgrg(bg}pf@i;_§6métiméS;W6méﬁ;‘dependipgign the.
identity of the person needing help and the kind of help that is Tequired:
‘Overall, the sexes seem similar in degree of altruism. ' ‘ S

IS ONE SEX MORE COMPETITIVE THAN THE OTHER? (0)

" Some studies Find boys to be more competitive than girls, but many find
the sexes to be similar in this regard. Almost all. the research on competition -

has involved situations in which competition is maladaptive., For example,; two -

people might be asked-to ﬁiéz_thé,prisbnerfs,dilgmmgiggmg;”iﬁ7WHiCh they have:
to .choose between competitive strategies that are attractive to the individual
in the short run, and cooperative strategies that maximize both players' gains

in the long run. In such situations, the sexes are equally cooperative.
. In settings where. competitiveness-produces—greater individual rewards,
males might be more competitive than females, but this is & guess based on

common-sense considerations, such_éé;iﬁé;@aiériﬁtéréSt,iﬁfcqmpetitive sports,
and not on.research in controlled settings.” The age of the subject and the
identity of the.opponent no doubt make-a- difference too; there is evidence that

young: women hesitate to compete against their boyfriends.

- S «
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. ARE FEMALES MORE. PASSIVE THAN MALES? P - |
S T R ‘ -
- . The answer is complex, but for the most part negative: = The two sexes are -
highly alike.in their willingness to explore a novel environment; when. they both
have freedom to do so. Both sexes are highly responsive to social situations of

.all kinds, and although some individualsi‘tend to withdraw from social interaction

and simply watch from the sidelines, they are as- likely to be male as female.

We said earlier that girls are moté likely to comply with adult demands, .

but compliance can take an active form; running errands and performing services
for others are active processes. Young boys seem more prone than girls to put<

. out energy in bursts of stremuous physical activity, but the girls are not_sitting -
idly by while the boys act;-theyjaré,Simp;yrglaYihg,mbré,quiEtly, Their play is -

fuily as organized and planned; possibly more so. When girls play, they actively

~ impose their own design upon their surroundings as much as boys do.

It is true that boys and men are moré aggressive, but this does. not mean '

that females are the passive victims of aggression--they do not yield or with-
.draw in the face of aggression any more frequently than males do, at least during
the phases of childhood that have been observed. ‘We_ have already notéd the .

- curious fact that while males are more dominant, females are not especially sub- -

_missive, at least not to boys and girls their own age. In sum, the term "passive!'

‘does not‘acéurately describe the most common female personality attributes.

We must conclude €rom our survey of all the data that many popular beliefs: .

, éﬁé@ilthén§$y¢h6i6gical\tharéCtériétipé_Gf,the,twb.§§X€§Lhé€§fliiii§ﬁdfﬁ@@ basis
in fact. Yet people continue to believe, for example, that girls are more ¢

"social'' than boys; or.are more suggestible than boys, ignoring the fact that -
careful observation and measurement .show no sex differences.

The explanation may' be that people's attention is selective. It is well-
docuifiented that whenever -a fiember of a group behaves: the way an observer expects -
him to, the observer notes the fact, and his prior belief is confirmed and
strengthened, ‘But when:a member of the group behaves in a way that is not .
consistent with the observer's expectations; the behavior is likely to go um--

noticed, so the observer's prior belief remains intact:

S ThiS»prcbabiyjHiébéﬁé;ééﬁ@iﬁggiij‘WEéﬁ_%ﬁbsé with entrenched ideas about
‘sex"differences observe male and female behavior: As a result; myths live on.
that would otherwise rightfully die out under the impact of negative evidence,
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W Wil Plan MY Career?

for the students Have students-—-work independently or.

. DIRECTIONS: Dupticate this page and the following two case studiesd
V \ in small groups tc conduct the case.analysis. Although .

" the cases involve two women, the male perspective is
A\ . equally important to consider and discuss: :

TO THE STUDENTS: - - s~ L
. Sometimes if you deadenot-toLiméde_' oo =
- on your caneenr goals, . someone efse wikk do ' : ,
- it for you. One conimon way of deciding nol
- 20 decide is prochastination, orn putiing

04§ the decision. At one time or another

you have probably caught yourself saying ~

something Like, "1'ZE cross that bridge
when 1 come to 4%," on M1'&L wonry about

betten to delay a decision, £4; for example ;

we have insufficient knowledge upon which

£o base oun decision at the present time.

But, sometimes we trny Lo fook ournselves and
in the end 'The "wight time" for the decision

nevern does awndive. In many cases other _ -
. people are not wikling to wait, and &0, they

may go ahead and-make the decision for us.
A ;good way to avoid this pitfall is to find
out just how much time you have to make the
decision, get abl the .information you can ’
within that time, Zhen make youn decdsdion /-
based on that information., One 0§ our-goaks /
here &b %o help you-get.all the infommation . .
. you wikl need to make a _good career decision.
" S0, you really do have the choice of who will °
. plan your career. ‘This. choice 45 very AmpoAr-
Zant to you as you consider a non-traditional— . - . ——r—\g
occupation. Let's take a Look at how Iwo .
women, Susan and Fran, go about making their
caireen choice., - SR . .

~ DIRECTIONS FOR STUDENTS:

" Read the case stories of Susan the Secretary. (Case I) and.Fran
the Fender Mender (€ase II). Use the workehtirt to identify the |
‘deecistions and‘thei? features. Analyze and discuss your findings..
= T I’ '-7‘ 7 o R F

. Reference: Thomas; Hollie B, et al, Overcoming Barriers to_Entering Non-= /
- Traditional Occupational Preparation Programs, 1979 pp. 3;61:3;65,'

- o ;“ RS 55 77:f e . o ..‘/‘ =
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" WHO WILL PLAN MY CAREER? (CONT'D)
' CASE I: SUSAN THE SEERETARY

usan is thicty years old, and the mother of two childrén. Her husband, Bob

works for the locai sugar company. He likes his job, and his income is adequate .
" to support the family. - But, lately Susan has begun to feel the need to develop

some sort of career for herself, something outside the home.. Her children ‘are

ages seven and nine now, and it's not like they really need her at home all the
time. And, wouldn't it be nice to esarn some money for herself? So, Susan has
decided to look for a job. ' '

 The big question now is: What kind .of job does she apply for? A friend who
works in the state employment office has_told her of a secretarial position that
will be open soon. - But, the pay is really low; and the work is boring. Besides,
it would be a drag to.stay indoors every day. The same friend jokingly mentioned

an opening for a carpenter's apprentice with a local construction firm. Susan-

feels inclined to give some consideration to the carpentry job, unconventional -as

it ‘cems. She has always enjoyed working with her hands, and most of the work
wouid be out of doors:- The job would certainly be more fun for her than typing;

~and the pay is several times what she could expect in the secretarial position.

~ But, what would her friends say? and the neighbors? and her mother-in-law?
And--of course--Bob would never stand for it. No wife of his is going to work
on  a construction crew! And the employer would certainly never consider 4 woman
for the job: : : ! :

After brief consideration of the two alternatives, Susan Sets aside any
jdeas of breaking into a male occupation, applies for the secretarial position,

and resigns herself to.the low pay and subordinate roles involved in such a career.
'What Decisions ' Who Made the ' : ,
' Were Made? Decisions? BAdvantages and/or Disadvantages of the Decision.

/
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_ WHO WILL PLAN MY CAREER? (CONT'D)

h-]

CASE II:. FRAN THE FENDER MENDER

-

_ Fran is nineteen years old, single,-and living in an apartment with a room-

mate. . For the last year or so she hastbeen working as a cashier in a supemmarket,
but Shé is becoming more bored each day sy-During ‘the long hours of operating the

" cash register and bagging food; Fran has dreamed about all the different and Cl
exciting careers she might get into.  But, now she has gotten beyond the point of

. daydreaming. She has decided to start Jooking for a new -jobj;—and-her-one-require—-
" ment is that it be something she.likes!!® . 7 . S .

Fran finds that she has several options;available to her. A bank in towp has

_ openings for a receptionist and a teller, and she can qualify for either of those:
* positions. But, the salaries are noc more than she is making now, and Fran is sure

she can do better. Besides, the bank is dpen.Saturday morning; and that fact

would severely distupt her weekends. Just ‘today Fran heard that an automotive

body shop across town needs a paint and body person, and is willing to train an
_inexperienced applicant.’ It's exciting to ‘thifik of breaking out of the boring,
" low-paying jobs women are expected to do;_\;'g' C : - .

L Lt LTl iae ,,. :’. - 77;‘.,, v "",—‘.7;).'*;”7*7 -
Talking over the options with her mother and with her roonmate,; .Fran finds .

. that both of them are strongly opposed to the:.idea of her_even considering, the

body shop job: ‘Her rooniiate thinks the job would reduce Fran's' femininity, and
- her mother is afraid she would be inviting sexual harassment from co-workers if.
she took the job. S C T — o
o [ S S-r
After thinking over the alternét1Vé§,for,a?éghple of days, Fran decides_

‘that she can handle the disapproval from her friends and family. With a mixture
. of determination and apprehension, she goes to the automotive body shop and

" applies for the paint.and body positiori. : | >
T o }

What Decisions  Who Made the g
Wéfé Méaéj — T R ”"'7"" '”." "’.".": 'V'li’;':”"\i_:tfg N Py
B de? Decisions? -Advantages—and7or—Disadvanta
i . p - L
| : B : - s
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DBNTIRING, MY INTERESTS

RECTIUNS.FUR_STUﬁENTSE

the 1ist on the following page, you'll find a mumber of

tivities that you might do in voecational education classes.

u might do these to: ‘ : ' - _ : ‘
a L S el G _ N

have fun o4 Lewin new thing:
s Leann skills for working around the house n
Leann shills gon wonking forn pay outside your hoe

>\~: - o ST

d the 1ist and answer the questions about your interest and
erience in each activity by marking an nxn in the columns where
v answer is yes. You can make as many or as few X's as you:

.d to: <if you 'are interested in. an activity; have tried it
rself, and have seer .both women and men do it, vou_ghould makKe

ir» X's in the row next to that activity, -one in each ecolumn. If

. aren't interested in an antivity, have never tried it, or have- -
yer seen either a woman or & man do it, you don't need to mark

) X's at all. ' ' ’ . - '

- — -
e - ~.

5GSSTED ADDITIONAL ACTIVITY: .
s those activities in vhich you ave interested,
ssiblc jobs availabl: loeally.

list or diééﬂé%

- \

rence: Hatthews, Martha and McCune, Shirley, Try It, You!ll Like It!,
1978, pp. 11-13; ' ‘ - .

Bl
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IDENTIFYING #Y INTERESTS (CONT H o //
I am R R 8 I have |/I have
; [ ' | interested | have | seen a seen a™”
| SN in: tried: woman | __man -

Grow1ngdplants14fiqwers, or vegetables ]
Driving a ; a truck or heavyemachlnei§eﬂw Y

/ - do this:| do this:| ...

Arrangxng flowers : b : - | i ‘
to a str 1 . -

Learning about credit

Performlng laboratory tests w1th chemlcaIS /

arlthmetlc problems

Taklngecareeof people who!éré ill U ‘
Working in a hospital ‘ - I /

Cooklng an efitire meal |

Taking care ofga—eh;legfoz 24 hours

Repalrlng your own clothes

ASEWIHQ something you can use or wear

|
— 1 _
_Fixing.up a room Just the iway you wéﬁt—itA—Lf E /
!‘ i o LN
{
\

Doing all the grocery shoﬁplng for your

family for a week

_Keeping a budget ' | A\ e I .
- e - \ - e B B . /

“Working with a computer | 7 -
1 \ .

Typing a letter | _ o
\

Readlngegrgdggﬂlng a blueprlnt Y N
\ . ]

Managing an office - o \ i

- Tuning up- an engine | \ /
. \ -» - . [ER— v,.,i,,

' Fixing aﬁ electrlcal appliance ¢ N

Buildir out of wood

_Giving sOmeone a haircut I

- Fixing_a_leaking faucet _ __| .. e

. Working with power tools A

Making something with metal\

_Working with technxcaielns;xumegts ,7

Working with marine life | |

‘Entertaining - singing, dahcihg, acting

. Lifting. heavy objects [ |

Greetlng and—taikxng thh stiangers

H




IDENTIFYING MY INTERESTS (CONT'D)

NOW LOOK AT YOUR ANSWERS. 66 YdU éEE "* DISEOVERING AND DEVELOPING_YOUR OWN

ANY PATTERNS? - : INDIVIDUAEITY ISN'T A MATTER OF AUTO-
' MATICALLY REJECTING EVERYTHING WHICH
o What Lnteﬂebtb do you have wh&ch “you 1S TRADITIONAL FOR YOUR: SEX AND DOING
- ——think are Inad&t&onaﬂ fon someone of - ONLY THOSE THINGS WHICH ARE_ TRADITIONAL
your sex?. © FOR THE OPPOSITE.SEX. _IT IS A MATTER:

o What 4nt¢m¢5t6 do you haue wh&ch you OF TRYING A NUMBER OF 'DIFFERENT THINGS -

AND FINDING THOSE_WHICH _ARE"RIGHT- FOR
. Zhink ane rot traditional 6on Aomeone You. THE THINGS THAT YOU DO BEST AND

- 0f your 4ex? L JKE BEST MAY: BE A MIXTURE OF TRADI- .

¢ Ake you mone ZLketg to hava tmted . TIONAL MfEMININE' AND TRADITIONAL
activities when you've seen them UMAST s INE" THINGS. '~ ONLY YOU CAN .
done by someone 0§ your own sex On DECIDE THE BEST THINGS FOR YOU TOQ DO,
people of both sexes than when you've BJT TO DECIDE WELL YOU NEEC TO GIVF

" onky &een them done by someone 0 YOURSELF A FAIR CHANCE

the opposite sex? g : '
DON'T Assurv= THAT BECAUSE YOU ARE A

WHEN YOU REVIEW THE LIST OF AGTIVITIES, FEMALE OR & MALE CER AIN ACTIVITIES -
ARE - THERE ANY THAT YOU THINK ;ONE SEX IS AREN'T_RIGHT. FOR YOU OR THAT You
NATURALLY MORE SUITED TO THAN THE OTHER6 WON'T_BE. GOOD AT. THEM.r RESEARCHERS
B . HAVE FOUND THAT THERE ARE VERY FEW
* Wthh oneA’ ‘ ABILITY. DIFFERENCES BETWEEN FEMALES
. Why? N ~_ .AND MALES, AND THAT THOSE FEW DIF-_
B y:. FERENCES WHICH DO EXIST DESCRIBE AN_
. Wthh activities have you seen done WAVERAGE FEMALE' OR AN "AVERAGE MALE,"
we&ﬂ by persons of both sexes? NOT PARTICULAR INDIVIDUALS. _YOU MAY
BE VERY GOOD AT OR VERY INTERESTED IN
ARE THERE ANY " CHANGES YOU WOULD LIKE TO AGTIVITIES WHICH ARE NOT_"AVERAGE"
. MAKE 'IN"YOUR OWN INTEREST AND EXPERIENCE FOR YOUR SEX. ,THAT'S FINE, BECAUSE
PATTERNS° . YOU'RE NOT AN "AVERAGE!" PERSON ANYWAY—— -
s . ——— . YOY'RE YOU, AN INDIVIDUAL. BEING
' ‘_Ane there any aci&v&t&QA you think 600D AT ACTIVITIES WHICH .AREN'T TRA-
you might be intenested in Zhat you DITIONAL FOR YOUR SEX DOESN'T MEAN
haven't tried because you think - YOU CAN'T ALSO BE’ GOOD AT ACTIVITIES
they might not be night fon someone. - WHICH ARE TRADITIONAL FOR YOUR SEX.
N 0§ your sex? What ane they? -~ TRY .BOTH. KINDS OF ACTIVITIES, You
' * 14 you haven' & Hiied an activity . MIGHT LIKE THEM.
,?Z“ﬁiiﬁﬁabgiwygﬁo”°$h§2ﬁ2{”gﬁﬁhi§ . FIND-OUT WHAT'S RIGHT FOR.YOU:
good it it? EXPLORE YOUR INTERESTS AND ABItITIES

© List actxv&tles abuakky dane by the - R
opposite sex which you think might

be useful on Linteresting 5on you

to Leann.

o Which of your Lnteneéfé could gou
explone funthen 4in vocationak
education couwrses which are not

Iﬁad&t¢ona£ gon your 6zx9'




Life) Work Planning

Retivement

Chj f_é{rm |

'DIRECTIONS FOR STUDENTS: - A o
As you read through the following, note with an asterisk (*) any
details that seem similar to situations which you have known or
of which you -have heard. ‘ :
biseuss how the individuals would have benefitted from life/work
planning or decision-making sktlls. What are some examples. from
your own Life experiences? o : '

i. Ben's brothers had all gone to work in the family restaurant when ~

they finished high school. ‘Many of his other relatives had gon€ to
work there as well -- it was a family tradition. When he was in’
eleventh grade.Ben started looxing for a part-time job_and his ,
parents pressured him to work at the restaurant tdo. Ben preferred
working by himself rather than around a lot of people; and he really

else to do and because he didn't want to disappoint his family; he
finally went to work at the restaurant just as everyone wanted him to.

enjoyed the outdoors. But because he couldn't think of anything -« —

2. Dawn became pregnant when she was in the tenth grade. She had never
considered saying 'mo'" to her boyfriend, and she hadJjust-assumed

-'getting7pr§gnag§jwpu1&—héﬁéf'hépﬁéh,td‘her; When she decided to
Keep the baby she expected to have fun taking care of it: Now the

baby seems to cry a lot and needs something all the time:. She's .~
dropped out of high_school, and her parents resent having to support

her and the baby: Dawn never thought motherhood would be like this.

Ed




WHY DO WE NEED LIFE/WGRK.’PI;ANMN@?[:(éﬁiﬁ'ﬁ

3. Joe never thought much about his future; he just figured that things

- would "work out.'" He had never checked into any training programs.
or colleges and he felt that with a high school diploma he had more
education than most of his friends anyway. He never applied for any
part-time jobs during high school because he felt; "You're ‘only -

'_._young once!" Toward the end of his senior year everyone started
’ bugging him and asking him, 'What are you going to do, Joe?" He .
- just said, " don't know,'" and spent most of his time listening to

music in his room and worrying.

4. Nani did we'i in school but she never chose her classes too carefully:

She i ;- seiected the courses that met at the best times, had the
easiest teachers, and seemed like fun. Nani was very artistic and

always felt she could be a good graphic designer.  During her senior

year. she applied to thc graphic design program at her local technical
college. She was not accepted into the program because she had not
taken any of the required math courses. "I never thought I'd need

any math to do design wirX;'" said Nani to her friends.

Reference: Gassman, Roberta and Deutsch, Nancy, Increasing Options Through
: Life/Work Planning, 1981, pp. 15=16. - —
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DIRECTIONS: ~

Using either the suggested 1ist below or a Tist of jobs developed

by students, ask them to determine which jobs'are for men only.
which jobs are for women only, and which jobs .could be done by
‘either a man or a woman with equal success. To hélp the students
identify the gender that they attach to_a certain job,. simply ask
them to visualize a person who they associate with that job and
then indicate the gender of that.person. This activity could be
- done either as & public vote (show of hands) or as a checklist

given to each student individually and discussed as a gqroup.

Ask the students to examine the skills needed for those careers .
which théy=géhér31]y,déscribe7a§7bging,gpprob?iété,féf one Sex

only. Are those skills a "natural" attribute of that sex group

or are there other reasons why boys (or girls) generally wouldn't -
choose a particular career? : . - . -

L
[

_ ARCHITECT’ GARBAGE COLLECTOR REPORTER
ASTRONAUT =~ .  CGAS STATION ATTENDENT - SCHOOL NURSE

BALLET DANCER ~ HEAVY EQUIPMENT OPERATOR | SECRETARY/RECEPTIONIST |
CHEMIST ~ HIGH SCHOOL PRINCIPAL .  SUPERMARKET CASHIER

.

DRESS MAKER - LAWYER TAILR
FARMER . LIGRARIAN | TELEPHONE OPERATOR
FIREFIGHTER MEDICAL DOCTOR o uWpIRe

| F;ORIST o PLUMBER . . WRITER
ébREST RANGER . - VE§E:§EH66L TEACHER: ~* Z00 KEEPER

- —————
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MEN'S WORK AND WOMEN'S WORK (CONT'D)
Ask the students to look more closely-at-six.careers in particular:

. firefighter, medical doctor, nurse, pre-school tec:her; high school

~principal, and receptionist/secretary. Initially; ask them to
speculate about the benefits and costs of each of the careers, in-
cluding such things as salary ranges, hours spent working, exciting
and boring aspects, physicat—hazards, psychological stress, demands

and rewards; and the training required to: prepare for the career:

If the studéents do not have clear information about these benefits

and costs; have them do research on these six careers through inter-
‘ views of individuals engaged in the work, statistics from the Depart- -
. ment of Labor; or information from professional associations which -
represent each career area. Re-examine the benefits and costs, and;

~in particular, determine the percentage of men and women in each of
the careers.. - . : - _ _ Coe
What conclusions might be drawn about "men‘s work" and. "women’s

work"? Would the boys.choose a career which is stereotyped as a
women's career? Do the boys seriously’ consider the costs_(hazards;
physical stress, long hours) of some men's careers as well as the

benefits (status, money, power)?

= S | e

Reference: Thompson; Doug; As Boys Become Men: Learning New Male Roles,
. 1980; pp: *30-31. o z
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.BIRECTIONS FOR STUDENTS

' The foZZowzng is a 1i8t of severaZ occupatzons Rank order these

occupatzons on the basis of their. importance dgggrdzng to your -
opinion. Place a 1 by the most: zmportant occupation, a 2 by the—

. next most zmportant and so forth until you place a 15 by the

occupatzon whzch you conszder to have the ieast zmportance

 Rank

!

,_____-BUTCHE%Q '
" CARPENTER
CASHIER
_ CLERGYMAN
CONSTRUCTION WORKER
_ RESTAURANT €OOK
ENGINEER
_ FARMER

'NURSE

PHYSICIAN'
. SALESPERSON ‘ B
- SECRETARY-

TEACHER o S -
{ TRUCK DRIVER B T I
WAITER § WAITRESS = B J |

<

) ®
Now pldéé an M beszde those occupatzons you think are mostty

fdigmgleaggﬂdmgﬂ_iwbeszao those occupatzons you thznk are

”mostly for females. - P ' - — - **_‘E‘ ) ’;f

S . . . ) 3

\

REtATEB ACTIVITIES.

CZass dzscusszon should foZZow Suggested questzons E 2
What were, your reasans for rank&ng_thz:accupatzons as you dzd7

most zmportant9 Why?

!
‘Do males or femaZes seem o hdﬁé the jobs you consbdered to be

-

Referencg, Rice, Eric et al;

-

d D1scr1m1nat1on in

an
.18,




Help Ipanted

DIRECTIONS FOR STUDENTS PR o enE
1; lHere is-a list gffogcupatIOns. Read it carefhlly Put (F) in front
of the jobs that are usually held by females,'(M) in front of the »h'b
. jobs -that are usually held by males; and _(B) in front of the jobs .
I

that are. usually'held by both,mafeg'éﬁd females . :

f—

= DAIRY FARMER v:; _ ___é___HORSE TRAINER | -
" BOOKKEEPER . - ¢ ____ ANTIQUE DEALER 1 -
. emEwAEN | FLORIST . | o
 SAlEs CLERK . ____ SECRETARY '
. NURSE __ BEAUTICIAN :
7V STATION MANAGER _ CASHIER
. PIANO TEACHER - ;::::;éHGTbshAéHER .
N HOTEL MANAGER | ‘:::;:;AHTG,MEEHANiE ’
A kb ~ |

DRESSMAKER “DENTIST

RECEPTIONIST

t- |
\ |

R CAFETERIA COOK

SCHOOL TEACHER

2. ‘Go back to “the list above and write task based want_ads for five or -

six of the occupations. Be sure to Identify the sk%}ls ‘and. training

you th1nk are necessary to perform this Job

3. Compare the skills you have Identxfied in ¥our want ads with the 556Vé
" . - male/female checklist. €ould jobs which are usually performed by =~
. men also be done by women? Could those done by women also be performed

by men? _ . S A : —— — _—

e

T and Female, 1978 p 57.

K

Reference: Kent 'Martha W.etal; Competence 1s for Everyone Unit 3. Male

1

—66— :
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" attitudes; percept1ons, and, apt1tudes must I make to find emp1oyment? What B

Divide into smaZZ groups

- What Will Tt Gost To Gross The bine 2

BACKGROUND |
‘The costs of .pursuing a non- trad1t1ona1 oécupat1on vary Withrthé—indiVidEa1;
but tend to fall into three separate categor1es _ a0 -
. ) 1. financial .'% | 3
' o 2. persona]fviz ¢ /[
3.7 Job related ;‘ jp

non-traditional occupation? - What W111 ‘be the cost of the spec1a1 tra1n1ng -

or education necessary for me to find a job?"_  Although some craft areas:

offerapprent1cesh1psw1th nay, other non-traditional careers for women require.

tra1n1ng in approved-pfograms Specmf1c training costs will be cons1dered
in a later: workshop . . _

' Second]y, persona1 costs must be cons1dered What oersona1 changes in

persona]/soc1eta1 barriers must L overcome and resolve?

Job related costs refer to such th1ngs as. on- the-gob harassment from ma1e

‘workers; and_possihly firom the general public: Alfhough most women now.
- employed in- traditionally male fields: |ds’ find ways of dealing ‘with harassment
most would state ‘that they view it as a challenge, or part of the JOb or”

just something to 1ive with and ignore: It too, can be overcome. Genera11y;
harassment takes the form of good natured k1dd1ng, outspoken negat1v1sm or

over zealous compet1t1on
CASE: ; .
Barbara i5 a gnaduate 05 htqmahu Btgh Schooz Dun&ng the Aummen Ahz compketed

@ ek driving counse and has found a job with Standand O4iL. ~Her Lnstrhuctons
faited o mention that she might neceive haruas sment. rom males when 5he bogan

to drive her own "k&g " Put gounbelﬁ Ln Banbana’a place.
DIRECTIONS: L L o
1. Nak% a list of the k1nds of - harassment you th1nk Barbara w111 rece1ve;

2. Give suggest1ons for Barbara to cope w1th the harassment Share w1th“
the class. . . s ,

Describe Barbara S persona11ty and chararter

3. :
4. What kind of fam11y, fr1ends, boy‘r1ends wou]d Barbara need to support,-,

her? ; N T
5. Name7§7non trad1tiona1 careers of mert dnd women you've séen 1n Hawa11

Be specific: - - [

o’
: EN
v

LY

_Bé?érencéﬁ Thomas ;. H0111e B et als Gvercomnnngarrlersfto Enter1ng Non- Trad1—.

© e

tional Occupat1ona1 Programs, 1979, pp KR TU

,“if -67-

] ”:' }ﬂ:‘.-'“ _;d."ﬁf ;'.]_‘.,?'u- }}?fégﬂ; W'lif .:IIQL'A‘r‘-'."‘

For many women the major concern. is; "What js it going to cost me to enter a -




-DIRECTIONS FOR STUDENTS:

“1. Break into groups of 4-6. |Include both boys and girls in each group:

| 2. Each small group will have the following tasks

Each group represents |the personne1 board of a 1arge bus1ness

This board has the res onsvhw’1ty of mak1ng two - dec1s1ons today

“a. . Because of f1nanc1a1 1osses you ‘must _cut back on your ‘
pdyrol1l which requ1res the 1ay1ng off of two emp1oyees

b: ene of your. emp]oyees must be promoted to: superv1sor
of a spec1a1 productioh uh1t. Four ‘experienced persons. aged
_ un They've been working together
"as a team for four years nows . -Their. former .Supervisor
. 'recently quit in order to take a higher paying position °
‘with another company. You nmust dec1de who w111 be the -

ney, superv1sor

3. Read over; "Description of Emp]oyees Under Cons1derat1on,_ on the
e next page. ° ~ ' L

defend your.

' _'4. First, make your own individual decisions. Be. prepared to

~ chojces--the two who will be laid off and the one who w111
.. to the'rest. of your group. Lare L - -

s Pemr e

be promoted--

1

5. Then each group ‘or board is to reach consensusJ1n choos1ng wh1ch emp]oyees

to lay off and which one to promote.

- Each group . is to choose a

leader or chairperson who will be respons1b1e for initiating the discussion

‘and for making sure that everyone on the board gets a chance to contribute -

-to the discussion.

- end of 15 minutes:

R

o 3 .

Wolleat, Patr1c1a L. et a]

) Counsellhgfandgﬁuldance

Reference:

1977 p: 44

a
o

3

E - 7|’”" E”' I N |o" : I""]’ 'D""" ] l :

. The cha1rperSOn will- report to the 1arge group at the



_ HIRING AND FIRING (€ONT'D)  \
X | |

" Description of Employees Under Consideration
\ peser yee e

R U
{ i

H .
he supports. George has been with the company for 15 years, knows. everyone
and is well liked by his fellow employees: H&s'Sﬁﬁéf?iSbf‘ﬁbtéS‘ﬁhat,hé has
But the supervisor believes

""" George will/resume his

GEORGE SOUZA is a 45-year-old man'with a family of 6 children and 4 wife whom

been somewhat.slack i doing his work of late.
that with a "good talking to'" and:close supervision,
‘good production rating. R ‘ _'/

4

; _KAREN CHiNG is a woman in her early thirties whose pfbductibn;%ate”is well
_above averhge. Her husband is a well paid working professiondl. ' Karen jas

" no children.. Her supervisor describes her as an assertive go-getter. Karen
is respected by her fellow employees; but is.sometimes seen as being a bit

- distant, > Kiren has been with the company five years. f

: : N ) 7 . ; L _

" TED PACCARG, '@ recent college graduate, has just started-in the company.

. His supervisor has noted that-he brings many infnovative ideas and lots of
“gﬁéfgy;ﬁé'his\Job; His production output has b?enf§Ye¥§gb,§°,899diﬁh¢”h3$”
made substantial progress since he joined the company and is seen as having -

considerable promise. Ted is single and.is.known to

and 1S _seen as navi
cons: have "his eye on .the
executive suite.'" : A '

N

\ | R A o -

R P S ST L ' e
LISA KAAWA is 25 years old. She has two young children who stay at a well-
run day care center during working hours. Lisa's. husband earns a modest

- living as a fireman. While Lisa's wcrk is viewed as consistently good by
- her- supervisor; Lisa herself is described as quiet/and umassuming. Lisa

‘has been with the company for the past two years.

\

~



DIRECTIONS FOR_STUDENTS:

Working in small groups, place in rank order the following eight ¢/
jobs in what you think is the highest paying to the lowest paying. w//

Then try to estimate the.percent o} women Holding gjobs in each .
occupation. | B ' o : . .

-
PR o
: o
,’Pt ‘
it .
-t “ < [ B
i .
-

TRUCK_DRIVER ~
i} PLASTERER .

CARPENTER - |
CTICAL NURSE . REGISTERED NURSE

© TYPIST

LICENSED PR

AUTO BODY REPAIRER

TELEPHONE OPERATOR = .

.
g."_ N [
- Lo
i

) ti'Percent of Women ﬁéi&iﬁ§*5653
S ) i L . © A
Highest . 1. "~ M

Paying, e ;

14

g

7 S .%
- | | Lowest : L o B
" Paying ' 8: ' ' : : c %
c . . - : . - N ‘ /‘”
y
- ,.“ ” B
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PART I1. D o .
SUGGESTED USE: Overhead projector - R L
. g S |

According to information prcvided in Wbrkzng Wbmen News, Vokl. l No.®357. | N
April 1979 (P.O.: Box 7038, Santa Rosa, CA 95461)* the rank ﬁrder of ﬁi e

3obs and the percent of wamen jobholders is as foiiows- T ,;n;

R b !
QCCUPATION .o WﬁGE RANGE . % OF WOMEN IN OCCUPATION
1. CARPENTER © 81p-12 per hour Less-than 1 percent. \1';,
2. PLASTERER ‘ $10-11per hour  About 1 percent. - o
: . RS,

‘3. AUTO BODY. o $9-10 per hour -~ Less than 1 percent,
) o ° ) :, . . . . 7- -

4; TRUCK DRIVER $6-8 per hbur CAbout 1;2 péf¢éﬁ£§,»7, N

5. REGISTERED NURSE $6=7 per hour About 97 per: k. T | . =
6. TELEPHéNE OPERATOR ~ $5-6 per hour . About 96 percent. . - |

7. LICENSED ﬁﬁAéfiCAL , $4-5'péf ﬁbdr . .About 97 percemt. . o
NURSE . S — . SIS T SR

. . —..“— : ‘ e = i ] o ‘ 7@7 . - :
8. TYPIST , §§ 50- k.50 per _ ' ;About. 96 perceat. s
< : . ,hour oo S ' !

- -,(’ - 3 - :

: Rk

" Reference? ‘Carve11 Fred et a], Gho1ces and Eha]lenges ‘A Student Gu1debook ';'gjgf
About Non—Trad1t1onaJ Career 1€s;. ]979 pp 38-30. . Ca
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What's Won-traditional Gor TNe?

~DIRECTIONS: }
; : .
Have students identify 10 jobs %htcnoare nonfradztzona% for
fzmales and 10 whieh are nohtraditional for males. .

DISCUSSION:

Are there d1sagreements about what is nontrad1t1ona1 for ma]es

and females?

Was it easier to 1ist nontraditional jobs_for worien than fien?
If so, why do you think this has occurred? N

.. Why .or why not7

what kind of courses should you be tak1ng to be qua]1f1ed for
th1s Job7 ‘ --

Job7

Aré any skills sex-related (that is, they can only be performed
by one sex)? Why? Can you th1nk of any exceptions?

' f skills ars not sex-related, can tra1n1ng/educat1on be obtained -
for membeirs of both sexes? If not, why? o

Wou]d you be 1nteresté§ 1n work1ng at th1s job? Why or Why not?

EXPANSION o B . o

.‘ *  Have the students. resedrch 1nd1v1duals outside the1r commun1ty who

are in nontradﬂt1ona] jobs («.g., celebrities, governmeq;vofflg]§1s

bus1ness people, etc. ) by read1ng about them and/or by conducting
jriterviews. .

I

. - -
\‘ A 4 N

Re vence: Liggett, Twila et al, The Whole Persom Book: Toward Self-Discovery
- B Life Options, 1979, p. T44. -

-
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TO THE STUDENT :

\

For a 1ong itime we have held the bellef that som¢ JObS should only
be done by men. We also have thought that other jobs i should only “‘be~done
by women:. For example, men should be truck drivers and women should keep
house. What do you think? Is it important ‘that these jobs be AOne by a
male or female? Or is it more important that they be' done by persons who
can do therrE best? Let us see 1f we can-answer this questlon \.\‘\

! ! !

0ccupat10nal Requlrements ; \

o 7 - 7 7 177\‘
____Below is a list of job advertisements, Each describes the kind of
skills that you need in order to do a certain job well. Read each one\
carefully, - Then, in the space next to each job description, write an (F)

if you think that females woul = much better at doing this job. Write
a M if you think that ma 1es would be much better at do;mg this job: ?f

you think that both males and females could do ‘the job, wrlte a’ ®). \ '
N,

- 1. WANTED: Someone who knows a Lot about bpubs You nzed to know whzvt
'i . the books are ab kou;t and how to wse them to gind. Lnéon:ma;tcon N

: You afso have %o, keep up %o date on rew Boofos which are |
¢ ’ witten about many digfernent topics: ) \

z;oqmjxmted You need to be willing to do.a Lol of phyzsu.a,\_

- exencdse and you have to practice vcr)z;y hard gon Rong pesriods
- 04 time:

2. YiANTEb& e need someone who 44 very strong and hm&thy and phyzs/cca,l’,lly

I
i

3. _ _ WANTED: . We are Zoofung «60/: someone. who 4 umy interested A pﬂam
- and animals. Vocc need %o have a good understanding 0§ nativie.
You must be a careful observer 4o that you can keeépigood |
/z;e,condb 05 the plants and arumalb cuwund you.

I

4; ___ WANTED: We wan,t oHicone who hak antistic Ak,(,&& and who knows how I
. much different materials.cost. You need fo besa good Listenen
50 you will undernstand exarily what yourn clierts want you Zo
do §on them. You also.should know the kinds of /swz/'ound,cngls
thai peopl’_e Zike ito be in when theg wonk on pl’,ay A %
___ WANTED: we need somcr sz who 45 very nesponsible. Vou must be a good
neader and read canefully. You will need Zo know about |
dif§ernent medx.unu and know how Zo mevent getting Z»cck on
Lnjqued

U‘l\-

I - - R

S
Reference: Kent, Martha et al; Coanetence is for Everyone Cdnit 3. Male
’ and Fema]e, 1978 p. 38 ‘ ’

- :7§:
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‘HE" AND “SHE": 'CHANGING LANGUAGE TO FIT A CHANGING WORLD

3y Carole Schulte Johnson and inga Kromann Kelly

.. Reprintad with permission of the o )
Association; for Supervision and Cur lum Developmant
and the aothors. © 1976 by fhé Association for Supervisicn
and Currrculum Developmem

”lnclusranary' Tanguage is fast bez:ommg the

norm in everyday speech, classroom interaction,

and public address. As educators, should we not

adopt and encourage use of the inclusionary

language rmodel? ’
A recent Washington, D:.C:; sociai news column
featured a woman appointed to a high level government

. The colummst did not overlook the opportunity
oesn't go in for that chair-

simply one of mdrvrdual preférence; or are_ there’ ‘implica-
tions. beyond :nere preference, which ought to be taken

serioosly by educators? How do children re-ct to certain

asoects of traditional language? What are ir.plications of

carrent researcn findings? Are we aware of what is

happering in the 'real’ world” with respect to Ianguage

changes? L :
As a framework for considering *his matter, we
pr e an analogy. Suppnse as a medic, do itor yod have

the choice of prescribing . Drug A or Drug B for a given

2ilmert Both drugs have® the same probability of curing or

relievin tive at .r?réai but Drug A ha: the possibility_of
causing negative side effects for some.people, while Drug B

sioes now> As a doctor; which drug are you going to
nrgsﬁqrfuﬁbeziﬁecognrzrng that life is seldom so clear:cut; we

suggest that Drug A is analogous to_ traditional larguage. It

does have the possibility of czosing or ~antributing negative’

side effects for certain groups of peopie, while ianduage of

the Drug B tvpe sliminates this. possibility. Usitg the
uld be labelzt exclucionary

lanquage; Drug B, inclusic r"ry langoage.

_Exclusionary langu"g.:qut:t)prls in two ways f-irst, its
truditicial usage excluces females in effect if not by mtent
veL.use words such as ‘chairman’’ and ‘“newsman,’
al egedly “gender- generrc, tend to be_interpreted as being
77777 the reversal ‘of traditonal dsage
rn effect as wel’ s by rntent”\g\(hep
.and .

_as_“chairwwoman’’ 'sales-

ex clu(‘és
gender

males

Vel 1, No. 4

Y?’,‘?,m,?f‘,,,,?[‘? usz’d lnclusronary Ianguage is that whrch does
s of
sex.

“Myilmian’ ara not '‘Ladies” .
Young children react literally

observed a three-year- -old attempt to retrieve a bottle from
a cabinet. The small §pace required that the bottle be
tipped sideways_first. ’Use your head,’ ' cajoled her father,
observing the dilemma. The youngster promptly stack her
head inside the cabinet and proceeded to push at the bottle.
Use her head? She did as she was told! .-

This kind. of literal language interpretation (cpupled

with firsthand observation) e NEre

to Iarrguage We recently

Firstt reinforces children’s percep-
tions that certain_occupations must be held by males.

Lrstenr to preschoolers argue that “*policemen;’” “firemen;’

or “mailmen’’ are. men, not "Iédieé . and reflect on the

negative side effects of inaccurate concept shaping for both

boys and girls. Tradrftropfajflafnfgufage constantly uhapes and
supposed tc be in

Iarfgua,e fails. o contradrct the exclusronary soncept
{regardiess of hiw it |S formed rmtlally) while it does serve

to reinforce it.
Children have | no difficu! ty Iearmng rnclusronary lan-

-guage. The three- year old son of one of the aufho's knows

i*. ~ses the

o r.refrghter" not only retains the lmportarit Lo
cept {and actuaily enhances the imagery), but the term
encourages recognition that the ocrupatlon 1s open to all
who have the ability and the desire to pursue it.

But we are told,
“funny.”” How awkwarQE
’salesman.’ or .
common_ use for some

riiodel.

rncluSronary ianguage sounds so
it" to sav ‘'salesperson’: for

“'saleswoman’'? "Saiesperéoh h.\s be" in

time.
factly, explained to a fazulty membi that hrs father was the
new. department ‘‘chairperson.”- The voungster had no
difficolty with the term: what Su n~ars hecome attuned 0
is what sounds ‘‘right.” Political figures, sensitivé to theit

constituencies; rjse 'i’iié érid her " ahd "berSijri" riéijrié Witf'

guage. '
Mpreover exclusronary Ianguage is rneffrmerr

Yo.mr.

' at SRA share with other pubhshers the determination to offer
/s that are not mere/y free. of. overt bias, but that actively
a belief in the egual worthiness of all
rople, regardless of gender al background, religious. preference,
1o0ice of Occupation, &conomic conzitio, or any other circum-

ance. B

ntil nducvrronal mnrenals ref/ec:mg rhzs m;rgased Sensrtrv:ry can

] mrm/s

To help rieet the need for_ rhese actrwﬁeé SRA s

S will, hefg a!l of us ?
- conveying to youngsters a respect for Fuman variety.

jséist teachers in

We wouid appreciate your input {and your contributions! in this
x;hanye of information on a very important topic.

©
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_as “urban man’

°

.the forced:choice situation.

" they interpret | l|terally, but because thzt is the sole meaning

Later hoWeve'r

of the word as it is used. at thelr level.

modify it to encompass the masculrne ‘used as the ‘generic.

This does not seem o be an_insarmoantable task; until we

observe that there_ is no_clear_way to determine when

“man’’ s gener'c, and when |t is not. For example does the

quallflcatlons are. ellglble for mambership. mear that the
club is inclusive {“mankind’‘?) or sex exclusive? -

At thrs _point,_let us offer a second. analogy To avold

preventlon by em‘pJoylr‘g measures such .as those which
protect us against fires, disease, and accidents. Prevention

usually.requires the avoidance of certain actions

the inclusion of other actions or measures exp9cted to have

a wholesome effact. Thus, to remove the possibility of* .

negative side elfects of Ianguage, we need to avoid
exclusionary language while consciously usmg mclusnonary
language.
Resaarch Imph-tlons '

Concern about the exclusionary ‘nature of Engllsh is

"evidenced by the writing of people such as linguists Key

scientists Bosmajian and Kidd,

and Lakoff,” social scientists Bosmajian and . and

.educators Tiedt and Buarr; Dunn; and Farquhar. They write
on the subject of language bias and.include the generic use

of “man’’ and the masculine pronouns in their analyses.
,7WThfrefefstudﬁuﬁfsﬁareioffpart@u!gr’mterest because subjects’

were asked to respond to different ways of using language.
Collegeyitudentrsf in Kidd's research responded to 18
statements. in which the mascuiine pronoun_and “man’
were used traditionally. They weré to ‘identify . each
pronoun antecrdent according to several characteristics,
uncludung sex.
tion was open ended, s6 that the sex of the referent could
e identitied as male; female; either; or both:

.

The p

Sncial status

ialities of man are infinitely varied and exciting.

e _..___ Financial.position __
. (>4

: Race-_. -

Th: se~ond nine statemenis were in a forced-choice
torm.at:

. A panntev mav Uv mavrnot 2c’ tnowled' ~ the laws ol perspec

uve. He accepts such himitaticns it toey further the kinds of reality
he is [rVIpSJO ach:eve

a. female-male
b. successful- unsuccess‘ul -
c. white- a_ck

d. rich-poor
Kidd found that the. subjects did not respand inclu-
sively to the generic pronoun: either in the free-choice or

In the free:chaice; males were
selected 407 times, and temales 53 times. Kidd conciu-ted

that the masculine pronoun a< the generic 1S not generallv

interpreted as representing a nectral. antecedent; it is. in
onsidered maie. She suggest: that since the irntended

purp ,,?9,,,,',5,;,"‘01 accomplished, its continued a5 5esins
unwarranted. S
Schneider and Hacker asked coliege sudems for

newspaper ana maga.ine pictures to illustrate a proposed
wnicology iextbook. Two forms of chap-er titi2s were usd.
doth toims centained eight comiion mles which wure
gender; tnr example, ,Cult Ecology. in

form used five “man’ -assoc.ated labels sich

and “‘potitiral .m.n”’

aldition, ¢

A ‘ :7”5:2.5;

RIC "

Aruitoxt provided by Eic:

as well as

I-or the first nirie statements, the identifica: .

while the pther form .

Tclusuonary titles such as “urban
r.’” Schneider and’ Hacker found
that 64 percent of .tudents _receiving ““man’’_titles sub-
mitted pictures containing only males, -compared with 50

percent of those receiving -the inclusionary titles. The

_aUthiors concluded that a significantly large .number of

students did not_ interpret ‘‘man’ gene'rnca,lbjf S

Berm aid Bem asked high school seniors to rate twelve
job advertisements on an interested-uninterested scale.
Eight ads identical on all three forms contained inclu-
sionary _language. The language of four telephone _ads

anedr Operator and service representative pos
Wh'ilé “frameman

ions_were

_apd

pany’s tra |t| 77777777777777
1: Form it. employed inclusionary . Ianguage while sex-
reversed exclusionary laniguage was tged in Form 111, for

exaraple; telephone aperator was referred to as “he.’ wluie
frameman’’ became ‘‘framewoman.’’ The following rasults

were obtained when subjects were asked to indicate interest .

- in the traditional opposjte-sex |obs

anguage Type Women Men

Traditional exclusionary 5% - 30%
25% 75% °

SEx’réV’erié'd exclusuonary 45% 65%

Because the only difference in these ads was the
language used; the conclusion that for some people, both
male and female,

|nesi:apable

‘lariguage . has 'a strong effect. seems

Emergmg Trend;f o o
_ .Sensitivity to the use of- inclusionary languaqe in the
“real” world is growing. Leading publishers such as Scott,
Foresman and Company and McGraw-Hill Book Company ”

nave _issued guidelines for improving the image of women in
books. Inciuded in the guidelines are alternatives for
exclusionary language, such as humanuty; human ‘race,:

harnan Béinék or people for mankmd “ as weil as

prowded mudelrnes for inclusionary Ianguage for those
submitting manuscript..

In *ne state of Washington, the Higher Edatation

) Perkonnel Board revised its job classifications to eliminate

“man’’ térms. Thaos, "applian«.e serviceman’’-is "‘ppluance
mechanic,”’ ‘“seedman’’ |s ‘*seecworker,’” "‘offset pressman’’
is “offset press operator

* Similarty, the U.S. Department : -

of Labor has changed its dictionary of occupational titles so.’

fman;

that “‘person’’ replaces * itz Office’ of Workmen's .

Compensation Programs has been officially changed to the o

Office of Wor ker's Compensatlon P'ograms

~ Thus, inclusionary
wueld” of everyday speech; clascroom interaction; and
public addiesses. Moreover, it is appearing. with increasing
frequency in textbooks, newspapeis. and magazines. If we,
as educators, view our role as that o! faeilitating individual
evelopment to the fuilest, should we not also_adopt the
ionary ianguags model? The & :id is here. What s noi
choice—to help or to hinder? We predict “that when our
present preschoolers are adolts; inclosionary lanquag vaill
be the, nocm dnd eiie'ryone wiit ma..:" at the tucs over

pubhshers

'Si;ié.i iife’ii ciiiiéi -ncluqu SRA have ssued

Carole whulre Jahnson; Associate Profecwr of Education; and

Inga Kromann Kelly, ‘Professor of Education. hoth at Waihmgrun

Stare Universi ty. Puliman.
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401 North Broad Street.

Phiiadalphia, Pa. 19108 .
© 1375, North American f’iiBiiiHiﬁﬁ Co.

'c'n'ivemporary soclety Students confront |t every day on
taievision, in movies, on the pages of their books and

‘magazines, and in the attitudes of their elders and peers.

Coming a: it does at a time when ycung pople are
formula* ny their self-image, this kind of role definition.not

only limits the horizons of female students; but alsc

inhibits males from developing in many directions that their
desires and abilities might lead them.
Maiy fine materials are now available which make 3

conscious effort to correct these distortions. In addition;
teachers can use_classroom activities that shed considerabie
" light on how males and females ore defined in the soclety at

large and '",,‘,'79,,",',‘,'""5 of students.
mpllng of such actlvmes Bv
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about woren and ren, they cari help ftt'dents become less

conforming; iess apathetic, move decisive; and more cr|t|calv

Bubbles Bangles and Booze

Obtain from the library twenty ¢~ *

popular magazines which contain extensive advertising—
news weeklies are an excellent source—and span the years
from the 'S50s to the present. Distribute these magazines

among smali groups of students; and instruct them to:
1 -- List_the kinds of activities engaged in by the males and
~ the females in theads. =
2. wist the role or function that the ads appeur to acs-gn_
to.the males and fcmales. .
Aftl’r the groupr 'rave completed their surveys, discuss

2.

. but T m not prejudlced -
Th:s activitv is adapted from 7Rxchard Reichert's Seff
Awarei.ss Thraough Group Dynamlcs, {Pflaum Publishing

 back issues of

Volume 1; No 1
Co., pp. 69-76). Instruct all the students to fold a blank

piece of paper vertically, and to _number each side. one-
through-six. Then tell them to write their answers to the
followiig questions as. either ‘‘yes,” “no,” or ‘‘uncertdin.’

Request ‘that. no discussion take place until the exercise is

1 -~ Would you mind rf your doctor were a woman?

2 — bo vou th|nk_|t is all right for a man to be a dancer or

! hairdresser? o ) S .

3 -~ Do you thInR a 'woman would ?ﬁéke_ a gbbﬁ leader for a
countrv’

4 — Is it a.good idea for a_man w be a kiﬁaéréértéﬁ
teacher?x

5 ~ Do you. tFunlr wormen are worse 2isidliers, than men’

B together in school sports? P R

Part 1} " o

1 — Havey you evt o°en to a doctor who is female?

2 — Have you ever knowr: a male hairdresser or dancer?

3 — Lan you wrnte five facts about a woman who is now or
" has been a leade: of a coantry?

4 — Have you ever had a male Kindergarten teacher?

.6~ Do you kncw apy wosnen soldiers personally or can

you write tive foltl Ghot § tvomen ‘soldiers?

6 — bo you know any 7 es or females who Lave ‘part|c~
_ ipated in mixed schod! sports7
Scoring

Each questuon is scored ori the basis of tHe artswers

given it in Part | and Part 1!.

Part | - Part 11 - Doinits

. : n - olr 7
yes or no + no - = (&) {
yer 2 no + yes = i
usicertain + no = -2
incertain =+ ves = 3
interpretaticr of t tot=ll ~ries o
15-18points . ... .ooovh e very open-mined
10-14 points . ... ... ..... average operi-mindedness
BQ@points ........... ...:... prone to prejudice
O4points .. ............ .. .. ... very prejudiced -

We zr SF|‘A rh.n‘e vwrh orher pum hers rhé determmar/on ro o!ler
m.m rials that are not merely f1 26 of ~vert b/as but rhar acr/ve/y

1g1
chaice wf occupation, economic condition or aﬂy other circum-
T stance.

i Until’ educm una/ marer' als {efl mg rh/s i z:rea dSenS/r/wry can
reach the classroom, reachers will be seeking acts that can be
uspd' to counterar* nmissions or insensitlviries contained in currenr
marials. Te o n 2et the need for thesc ..tivit ., SRA is

conveying to youngsrers a respe- for human Vanery

exchange of in‘ormation cn a vary /mporranr ropic.

Scier Reseurch Associates, Inc.
Department of Communications
259 East Erie Streer

Cvicago, llinois 60611
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The Ideal Adolescant.
instruct the students to call out adject:ves or phrases

which describe what they consider to be the idecl adoles-

cent. Be suré not to specify the sex of this hypothetu‘.al .

_repeat the axercise for the ideal male adolesxent, then for,

the ideal female adolescent Label each group of words with
thé appropriate designation.. Discuss the differences in the
descriptions. Why are -such’ drstrnctlons made? What is the
value of such categorizing?

quisv Interview
. _Have_ the students ask faculty _members or other
students the follovwng two questions:
1 < What would you ideally like to be doing wuth your life
right now or in thie near futare?.
2 — How would you have answéred that questron If you
were 3. member of the opposite sex? -
Have the students share thelr responses with the class.

Then ask them to discuss br write essays about the posssible
reasons for the various results.

Gendor Game

Display pictures of objects from the home or school
environment (e. g., hammer, pancil, doll, apron, nail; soap,
book, footbail] and-instruct the students to"assign a gender
for each article: male female, nelther both After the
" Question how the objects came. to be asslgned speCIflc
genders, and the approprlateness of such labellng

lidolegeents o
Ask a few students to volunteer 7for roIeplaylng

situations which ,dernonstrate a typical sex-role models,

such as the following:

1 - Agoyf|sﬁtrymgftﬁofconylnpehh father that it |s,bj'st”for
. him_ to study :dress designing rather than architecture:

22A girl is trying to convince her inother that she should
enlist in_the army

secretarial school.

rather

than attend

3 — A young couple is trying to explaun to th°° narents
why-the wife is attending medical «'.. ile her
' sband works as ‘an au:2 mech i t-) v . ori them

Ziitil she graduates

Sexism at 33 rpm
Ask the students to hrlng to class ‘onre of tl‘clr r=cords

in which _the vocalists sings abc=t re’ ‘ationships between
malas o.id females. Play some of the recarc< for the class,

specufying that. they attend to the Iyrics. Afrer each song,_'

female roles  aifect
€iiers,

male and
porirayals could have sii trie.si
lyrics,
sterectypea fashion

Step dnto My._ Shoes -
Give_each student one or more - lndex cards. On one

sude ofJach card; have then‘ wrate theJr sex, but not t..elr

l’ule they must nbey at horne or school

card, have them write a log;cal reason why they shoi;'d not .

have to obey the ruls or perform thé duty.

Gather all the cards, mix_them uj; and place the.a in
two piles accordmg 1 sex Ask a uass -mermber :o choose a
card aloud; and provide a logical reason v why the acthor of
the card might feel the rule or duty t6 b: unfair. Then ask

Q

RIC
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the local

that these .
In the case of sexist
suggest that thz students rewrite them in a less

.-57-‘

the spesker to read aloud the rationale on the back of the

, card._ "AIlpw the class members .to comment .on any
‘dlfferences in the two explanations: :

Burds of a Feather

other “female.” Ask the male students to write words
which theyithrnk descube females on the,"female" section,

and the females to write male descriptive. words on the
“male’ section. After the writing has ceaced, ask: the males
and females to evaluate the words w,h:ch the opposite group

- ‘group_might add to |t' own list; the rattonale behind each’

group's responses, and the effects of stereotyprng on
members of each group.

You Said a Mouthful ©

Have . the students fold a piece of paper vertlcally and‘

One column
’ Then ask

number

should be labeled "male," the other "fema 8.

them to write the first word that comes to mind to descrlbe :

or name each of the foIIow:ng kR

.e, _who domrnate the:r famrly Maws who
ate.
3 — Males. who are outspoken with therr opmrons Females
_ who aré outspoken... .
4 — Wives who boss their spouses. Husbands who”boss.r..
5 — A teenage boy who is unmarried and sexually active.
A teenage girl who is unmarried. .
6 — A teenage girl who drinks; tells dlrtv lOkBS, or swears.
A teenage boy whoo . . ‘
7 — A man'who excels in sports A woman who .
8—A woman whi<e job is cieanrng house ard cooklng
A man:whose .
When the exercuse is over; discuss the results and the

impact that language has on, our thoughts and benavlors

Wheie pn You Stand?

Administer the following attitede survey and ase the
results for a debate, writing assignm: 1%, or research project.

- Indicate whether you agree or. dlsagn Y wuth the following:

1 — Swearing is more repulsive in t e ‘speech of females
. than maies
2 — Under males should be
. expected to pay all cxpenses on a date.
3 — Telling dirty jokes should b3 mostly a male behuVlor
4 — Men shoulc open doors fo, women.
5 — intoxication i worse in a female than in a male
6 -~ Women should be expected to obey their hiushands.
7 — A woman should be as free as a man to proposc
' marriage.
- 8 ~ Women should worry less about thelr freedoms and
- more about being gaod wives znd mothers._

9 — It is ridiculous for a woman to have a job while her
hisband stays at hore.

10 — Women should be paid for the housework they ‘

_ perform.
_ _The activiti~* “*sted here can be used on their own, or
to accompany -the stady of a par ar aspect of communi-
gatugns arts or social studies which invoives sex stereo-

typing. The activities can 2ithrr precede the study as-a way
of focusinr student at:ntior, or follow it“as a techinique

4

for apply.ng this questior. (o their.own iives. In whatever
application, the activiti- rely fail! to cngender a spirited
and revealing discussion

Linda Clark. is &0 assistant prpfe:spr of ediucatinnal psye.hology

st Waka Forast University, Vi nston ~Salem, N.C.
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Kojak Revisited: The Nature and Costs of Male Sex Role Stereotypes
_— | | By Davia Sadker, Director =
: Mid-AtTantic Center for Sex Equity

In this issue, certain aspects of how sex bias affects men and boys are explored.
The following article examines the modern male stereotype as reflected ina -
teleyision model, and discusses the limitations of that model as well as - general =
negative elements of male sex-role stereotyping. ' >

.........

The glistening black Ford swerves. as it rounds a corner in lower Manhattan.

. The car's rotating light beams a macabre red glow of the city streets. The door
opens and Thea Kojak 'steps out. His black stylish hat and coat seeii' to blend
raturally into the night.. Neatly sidestepping a body bleeding its life onto “he
- pavement, Theo removes his lollypop and agrowls, "Is he looking for something,..:

or is he dead?" "Dead" says Crocker, and America settles in for another episode
of Kojak, New Vcrk; and the male sex-role stereotype.

Television- ratings-indicate that many viewers obviously enjoy the sarcastic;

" #ough-and-tumble antics of tl:is New York City cop.: But the ratings do not indi- .
cate that tne viewers are also being offered a model of several aspects. of the
male sex-role stereotype. Telavision represents a primai-y.sourci: for dissemipa-

ting sexist portrayals of men as well as women. But television represents only
one source. Family, friends, literature;

urce. Family, frie ', and schools also play significant roles
4in transmitting society's.expectations of appropriate male and female thought and

behavior: i

Although a great deal of attention has been focused on the impact of sexism

~ on females; few individuals are aware of the nature of fh~ w2le sex-role stereo-
type: Fewer still realize the restrictive and limiti of this stereotype.
In this article; 1 shall review some of the characte” che male <lievreotype

and indicate some of the penalties inflicted on men - e to i

_ Kojak demonstrates scveral characteristics of the mu.e Stereotype. He is
s coo] and unefiotional. Outragecus c¢ mes strengthen Kojak's resolve to-find the_
perpetrator; but never move him to:snow that he "feels" or "sharas" in the human
loss. -For Kojak and other men, the lessons of "suppress your emotions," "never

cry," 'neéver open up," have been well learned: .

- . l- - o Lo - - - o

. Men are also-taugnt to be extremely icompetitive, sometimes to the point of -

winnin~ at any cost. Young Hpys who give.their all to the Little League, grow

to be' ie the men who are all often:willing to win at any cust, to gain that new

contr. ¢, to get an rarly promotion; to win the next election. , -

- Unbridled competition and the uncompromising need to win have been succinctly
summarized by that great American philosopher; Vince Lombardi: "Winning is not

the most important thing. It is the only thing." - -

" The male stareotype also dictates appropriate careers: Kojak as a police '
officer i3 quite satisfactory and has ample opportunity to demonstrate his tough _

“masculinity: But Kojak thz:ballet dancer, or nurse, or kindergarten teacher would

face social pressure demanding that he pursue a mere "masculirc® carzer.

o
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.~ Whatever socially acceptable occupation men choose, they all share a common
evaluation, for money is used 25 @ ~tendavd of m@sculinity. If the female stereo-

type frequently is portrayed az a sex object. then the male counterpart is often
-seen as a money object: . Men wini @a-n thirty thousand dollars are valued as more

manly ‘that men who earn ‘'seven %ii:!7nd; dS aiy Wem:n looking for a "dood catch"
could readily teli you.

>

 There are a variety of other < smponcits of tne male stereotype. Society s -

instructs men on the need to be mechsniva iy inclined (with the corollary instructio
that women ought not be mechainically k:iow:eggeable). And men should also be. pro-.
ficgewt in math and the sciences. Probably you can think of additional skills and
attitudes which have been traditioiaily.emnphasized as imprirtant for men: But what
may be less familiar to you is_ the cost oF this stereotype; so let's turn our atten-

_tion to the'penalties men pay by adhering to this sterencype.

- Although girls enounter societal pressures to conform to a.limiting sex-role.

stereotype; boys alsoe find severe and in some ways more rigid restrictions.. For.

example, a young girl who plays baseball and generally participates in-activities

considered masculine is toleraitly termed a -"tomboy" and thought to .be "going. . ... .

through a_phase." One day she will "discover boys," wear dresses; and all will

be well. o L S - oo

. But for a boy to deviate ﬁrom,soéiegg];gqrmgfwdﬁ?d indeed be disastrous. .
‘Playing with dolls s usual iy perceived as rieither a phase nor as an appropriate
preparation for fatherhood; rather it is seen as a cause for concern, perhaps =~ -

"indicating a need for professionai help. "Sissy," "feg," and other negative terms

are used in place nf the neutral “tomboy" term. -(By the way; there_is no non-

derogatory equivalen: Vverm for boys--did you ever hear.of "Janegirl?")
. . . W 3 .

As these boys grow to manhood, they fare little hetter as society continues
to snape them to conform to the accepted male rolc. llen are taught to be dominant

and take-charge. Men who are sensitive.and nurturig are often iade uncomfortable;
as if _these qualities were unnatural for <them. One result of this pressure and

training is that men do not place much importance un: nurturing their own children.
They nave become "trans-parents,' Teaving the raising uf children to their wives.

 One study revealed that the father of a one year old child c¢r younger spends. less
“+han twenty minutes a day with his.child, and only thirty-eight secouds of that

is invoived in active interaction.

” I S o . R SR S
Because the male stereotype also encompasses the responsibility of being ihz

i3 jor wage earner, men WOrk and work and work. Long hours, in the office or holding
.down two jobi also pulls husbands and Tathers away from their families. The com-
{netition involved in seeking promotions and higher salaries may also serve to '
“alienate men from other men. In their quest for a greater: income, men - increase

the distance between themselves and their familias and:fricnds.

~ The effective and enjoyable use of leisure time and-cultural activities are
“also sar ~ificed upon the altzr < this emphasis on arning. The retirement yeals,
. suppotedi; the fruit of ali this effort, also may be short-lived. After all this
. singie-mirded effort; many men find that; outside of their work, they have little
“to bring direction and pirpose.to their Tives:: The retirement years become mean-
ingless; and als2 short, for the average male lives to only sixty-seven, dying
eight years sooner than the average woman. As a matter of fact, all during his _
1ife the typical man is more susceptible to contracting and succumbing to serious
disease than is the typical woman. : ' ‘

N
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" Men ‘Who buy ihtb ‘the. ma]e stereotype pay other tosts as well.  Their career

choices are restricted to acceptable male occupat1ons, and such fields as working

in a child care facility are frowned upon. Legally men involved in divorce pro-

ceedings must fight an uphill-battle to gain custody of their children. And again,

“these are only some of the penaltiessof the male stereotype. How many other costs-

Af sexism aga1nst mer can you 1dent1fy? s

Pe: haps one dai in the not too d1stant future, there will be a television

series about a man named K031m who finds raising his children as or more important:

‘than his JOb He will ke a man who has the strength to shed a' tear, and the time

" to share his thoughts and concerns with his friends: He may share in household

chores, .and his wife's career is as important as his own. Perhaps Kejim enjoys -

being an amateur artist and is-as concerned with ehjoying all the aspects of his

~ Tife as he is with a never-ending quest for the stereotyp1c and restrictive; 1mage

- of the masculine stereotype.

There 1s room in te1ev1s1on for. both Koaak and Koalm But is teiévisioh

ready to confront the male sex -role stereotype’ Are we? ; _ -
Asfeggcators, we can turn our attention. to the sexist attitudes and behav1ors

which permeate most of our schools. Counseling practices and tests which channel

boys into male sex-typed careers can be eliminated.. Teacher interaction patterns .

- which award boys greater attention than girls and a1so penalize male misbehavior
more harsely ‘than female misbehavior should be changed. Curricular materials that
'sex-type male and_female attitudes and actions can be revised. The.staffing
patterns in schools which find ‘the. elementary and preschool years dominated by °
female teachers, while the administrative pos1t1ons are populated chiefly by men,
_can be altered to reflect a more balanced view of both sexes in all p953§199§

School,; like the society at large; is rep]ece w1th sex1st pract1ces, pract1ces
which T1t1e IX attempts to eliminate.

~ Providing brighter and wider future§7fgr boys and g1r1s ;a one potent1a1
outcome of implementing.Title IX. Educators who gg@erstand ﬁ sexism restricts
the options of both boys and g1r1s can provide leadership in implementing. the

“spirit as well as the letter of Title IX. Educaters commitled to eliminating

sexism_in school and society will be anlisting ig the effort to ingrease the

options and potential of a11 our chw]dren and prevadvng or a brighter and

freer tomorrow




CHECKLIST FOR MATERIALS EVALUATION |
4 - | VES

LANGUAGE

1. 1s the generic HE used to include both males/ females
‘ when sex is unspecified? . . . . e s s s

’

2. 1s a universal male term used when the word is meant
~to include both sexes, e.g. mankind? . . . © o ¢ & ¢
3. When.referring to both sexes, does the male term consist

.ently preceed the female, e.g. he, she; men and women

[t

-\‘i

4% Afe occupational titles used with men as the suffix; e.g

journeyman : . S s e e
Wher n_holds a raditional job, is there
unnecessary focus on the pei “c%": sex,; €.g. woman welder,; -
male typist? . . . . . oo oL e e e e e

- -
o -3

5. When a woman or man_holds @ :if-%

“

ROLES: | S

6. Is it assumed that the boss, executive, professional, ,
etc., will be male and the assistant, helpmate, “"gal R

Friday," will- be female? . - .

Is tokenism apparent--an occasional reference to women

~|
.

of men in rontraditional jobs while the greatest portion
of the material remains job stereotyped? . . . . - e e

8. Are men and women portrayed as having sex-linked: - Ik
personality traits tbét~ihf1Uéhcefthgjr7@orging T -
abilities--the female bookkeeper's loving attenticu .
to detail? : o R RIS

9. Are both men and women shzan in noniraditional
_ occupations? . : T S S .
AUDIO VISUAL MATERIALS: - LT
10. Ave only male voices used consisténtly to narrate | :
o audio matériéls?/. N TS O
S . 7,1 | ’ ¢ /

11. Bo illustrations of malds ou“number those of females? . . . ' //

‘12. Are womer .nd men copmonly drcin in stereotyped body ./
postures snd sizes with females shown as consistently >~ ..

%

smé11ér,lc'er:shadowed or shown as background figure
1. Are bosses, exzcutives and leaders pictured as males? . . .

@ ~

Refeiznce: Wemen on Words and Images, Guideiin. for Sex-Fair Vecatiopa -
‘ Edu:atibh,Matéria]s.”,(Eub1ication date and page numbers dre
.. ot provided in the text). . , : S

g 3
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- _;f’;, ~ﬁ6W'T0-HSE BIASED MATERLA ° “9E AL TVELY

1
1

ST vL'.;:.V-ié;'”' . St I o wf—f,—r"——r 7””:'.,,,,.?7, '!;, .
Individual’/awareness of sexism in textbooks and ins:ructivnal materials is an
4 > A il

important’ first/step in changing biased materials and their impact on all of
us. Each of us has a responsibility for using-our awareness to bring about -
‘some changes./ The following represciits a checklist of the things teachers can

do to-"act" on their awareness.
. /'/ / . v N 7
R + iLéevel" with the students in your classroom. Point out racist or
" sexist bias of books or materials. Help them learn -to identify

_ﬁ%édrces of 'bias and important omissions in the naterials: .

.+ Develop classroom activities around identifying bias found in
television, textbooks; ﬁmvies, library books; magazines;. etc.

, Incorporate the development of critical reading skills as an N

J/ ihStﬁﬁttibhé]:bbjéctiVe"forWg]lfgqurﬁfLaching;.hdt,just when special

' - efforts are ‘being made to identify bias in materials:

Identify or develop guéﬁjé@éﬁigfy”@atéfiais which can help fcorrect”
some of the bias of sy3ilable maverials: : )

L

Invite persons employed in nontraditional ocL_pations to provide
additienal information. '

3 . ___ . L /. -
~e Use bulletin boards, posters, pictures, magazines, afg Leri
to expose students to information comionly excluded from traditional
materials. . : o .

~ , e

d other materials.

e Develop a classroom collectson of non-racist, non-sexist reading =

materials for students: Identify non-biased bosks for students
to read. : : 7. C b S

1

Wi
r

% " 3

-

pa 4

reference: Educatignal Challenges, Inc., Today's Changing Roles: #n Appréach

to“No4-Saxist Teaching, 1974. . - .
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“ANDROGYNY

BIAS

DISCRIMINATE
EQUAL
EQUALITY
EQUALIZE -

- y, _ _ ’ - B
EQUITY .

FER; {7133

MASCULINC

 NONTRADITIONAL
OGEUPAT%ERS

~ ' >

.;:R'.H:E-

SEX AFFIKMATIVE

. .
b L]

o

-,3udgement, a prejudice. : B

.The[quaiity or

Terms for Sex Eguity

2

A state of be1ng wh1ch i's free from r1g1d Sex~

role stereotypes. __The androgynous persen is
viewed as able to exhibit behaviors that are
both trad1t10nul1y feminine and trad1t1ona11y
masculine. S

of temperament or out]oog; a

unreasoned distortion of

An inciination
highly personal and

To- make a difference in treatment or- favor on a

basis other than individual merit,oron a cate-

gor1ca] rather than iﬁ&ivi&dé] basis: 4

Regarding a1l pzrsons or ObJectS in the same

~ way; impartial.

:cate of being equal.

To make equal <~ to make uniform; to compensate
for so that eynality can be obtained.

Mov1ng beyvad elimination of d1scr1m]nation

equalizing, rcforming and improving. | Based on

coﬁcepts of fairness and justice.

Haylng character1st1c< or behav1ors cons1dered
unique to womefi. : :

‘"Having characteristics or- behav1ors considered
unique to men.

V-

X
Those not trad1t1ona11y he1d by members of one
sex; For e<ampie, carpentry is a nontrad1t1ona1

occipation. for women; nurs1rq, for men

‘A behavior pauvern typ1ca11y expecteﬂ of peop]e
who shdre a commof chdracter1st1c ’

PrOV1d1“q spgg;1g1 assistance te one sex so she
or. he

as tn; other sex. - - it

may: benefit. from 'thesameopportun1t1es



/
SEX BiAS

;éEk”BiﬁEﬁiMiNATidﬁ

}§Ek'EéUiTYi SEX-FAIR
/ SEXISM ™

SEX-ROLE SOCIALIZATION .

SEX STEREOTYPINJ g

A ‘ ‘ ]

STEREOTYPE
 TRADITION :
,,ﬂ:/%//i .
T

-7
J;
Ré?é?éﬁéé' -

Mdrray, M. Eloise et .al, Thihgé‘Aré Not Always As They: Seen,
R 1982 pp:- 9- 10 ‘ . ' - —

?Behav1ors rEStf1t1ng from the assumpt1on that v

one sex is superior or inferior to the other. ;

Any action which 1imits or sdenies a.peison or a‘
group of persons opportunities; privileges,

Vroles, or rewarda on the bas1s of ‘their sex.

Treating both sexes in the same manner.

Th°co]1ect1onof att1tudes, beliefs, and behav-

jors. which _ result from .the assumption_ that one
sex 1is sabé&1or or inferior to the other sex.

Thg d1ffere t1a1 processes: “and exger1ences ‘used

to prepare males and females for the roles that :

sq;iéty defines as being appropr1ate for their ;
sex. ;

R 1hutz“ oehav1ors, ab111t1es, 1nterests,

3§, and roles to a person or yroup of per--
..., on the basis of their sex. <. ..

Conform1ng to a fixed or generai pattern,, a

-standardized mental p1cture that 15 held for-

members cf a group /

- The hand1ng -down of - 16?6Fmati6ﬁ, Sriiéfs, and

customs by word of mouth or_ by~ e;amp]e from

one generation t¢. another Wwithout written in-

structions; an inherited patcer” wf thought .or-

gction; cuﬂtu"al continuity in-sacial attitudes

- and 1nst1tut1ons

/

-

e
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